
YVID Assignment 4: Choose one or two of the Sustainable Development Goals or targets . 
Discuss, based on observations you've made and learning you've gained during your 
internship and other experience/knowledge, the challenges and solutions to addressing 
these in your host country and any parallels or contrasts with these same challenges in 
Canada.  
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Cohort 4 

I will examine the challenges and solutions regarding SDG Four: “ensure inclusive and 
equitable quality education and promote lifelong learning opportunities for all” in both a 
Zambian and Canadian context.  Specifically I will be looking at target 4.6 – “By 2030, 
eliminate gender disparities in education and ensure equal access to all levels of 
education and vocational training for the vulnerable, including persons with disabilities, 
indigenous peoples and children in vulnerable situations”.  

Barriers to Achieving Equitable Education in Zambia 

As a Youth Program Officer in Kitwe, Zambia, I have worked directly with young 
women who are working towards completing their secondary education.  This is no small feat 
as over 47% of those enrolled in school do not complete their primary education . Completing 1

education in Zambia can be challenging for a number of reasons. Primary schools in Zambia 
are free (secondary schools charge fees) but due to limited space, many private schools have 
emerged which charge fees and require uniforms – this means many Zambian families cannot 
afford the necessary “extras” required to attend school. There are not enough schools (public 
or private) to accommodate the youths of Zambia, as 45% of Zambia’s population is less than 
15 years of age . The shortage of schools is most evident in rural areas, where there may be a 2

primary school but a lack of secondary schools. For many looking to continue secondary 
education, leaving their village to is a must to find a school. This adds an additional cost to 
secondary education, as living accommodations need to be found.  

Not only is there a financial barrier, but in rural Zambian villages where family and 
community are so important and most livelihoods are made from subsistence agriculture, the 
thought of disrupting the family unit for little perceived benefits of education discourages 
students from pursuing secondary education. The percentage of students who progress from 
primary education (grade 7) to secondary education (grade 8) is not yet at 50%2. This is 
intentional as there are simply not enough spaces for secondary education. As such, 
acceptance to a secondary school is based on grade 7 exam results, rationing the limited 
spaces to those with top marks and pushing out the rest.  
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Gender Disparities in Education 

Accessing education takes on a gendered component when examining the barriers to 
graduating from secondary education. Cultural expectations in Zambia, particularly in the 
villages, still expect girls to be more active in household chores than their male siblings. The 
competitive nature of progressing to secondary schools means when girls do more household 
chores than males they are at a disadvantage due to decreased studying time. The same 
domestic cultural expectations of women means that if a family has to decide about how 
many children they can afford to send to school, typically male children are selected. Issues 
like early pregnancy and child marriages are also factors which prevent girls from finishing 
school.  

Identifying Solutions 

 Zambia has made admirable strides to combat a number of these issues, firstly with an 
“Education for All” policy. As previously mentioned, enrollment for primary schools may be 
free yet most schools still charge fees, and have costs for uniforms and textbooks; however 
schools cannot expel pupils for not having uniforms.  The government has also placed an 
emphasis on creating more schools. The majority of new school spaces are for primary 
education – hence the competitive nature and importance of grade 7 exams to determine who 
can access the few secondary spots. The Zambian government has acknowledged the 
disconnect between primary and secondary school availability, and is making a two-tiered 
secondary education system: those that cannot advance academically will be taught a more 
practical life skills curriculum. This solution is open to critique, as funnelling almost half of 
students out of academics at the age of 13 or 14 is such an early age to seal a child’s fate.  

There has been much activism on behalf of Civil Society Organizations and NGO’s in 
Zambia to highlight the importance of female education, with the phrase often heard on radio 
programs “when you educate the girl child you educate the nation”. The YWCA ensures that 
girls staying long term at the shelter are attending school. The government has also initiated 
a re-entry policy for any student that may have dropped (ex. pregnancy) to return to school 
no questions asked. While this program exists, in reality, most view a mother’s role to be with 
the child, and would opt for early marriage rather than returning to school to provide for the 
girls future.  

Barriers to Achieving Equitable Education for Indigenous Peoples in Canada 

Many barriers Zambians face regarding secondary education are comparable to the 
Indigenous populations of Canada. While the non-Indigenous population has a 90% high school 
graduation rate, 70% of Indigenous youth living off-reserves complete high school, and that 
figure drops to 40% for youth living on reserves . Most schools on reserves lack basic 3

resources, which send the message that education is not important. Many reserves do not 
have secondary schools in their communities, and thus many indigenous youth have to leave 
their communities and relocate to achieve their educational goals. Comparable to Zambia, 
breaking up families and communities and the financial cost of supporting an individual living 
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aboriginals-in-jeopardy-report/article28427544/. Accessed Nov. 4, 2016
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away from home are all deterrents. This is another “weeding out” process of those eligible 
for secondary education instead of it being compulsory and accessible for all Indigenous 
adolescents. I do not have space to touch on how re-locating away from communities puts 
Indigenous youth at increased vulnerability to mental health issues, addictions, abuse, crime, 
even disappearances and death.  

 While there are similar barriers to accessing education in both Zambia and Canada, 
the social impact may be seen differently. Money alone will not fix Indigenous education in 
Canada and there is a deep mistrust from Indigenous populations to the Canadian 
government. Advocacy initiatives like “Shannen’s Dream” which highlight the inequalities and 
inadequacies of educational facilities on reserves are methods of activism that are on-going . 4

It is essential for Indigenous educational funding to at least be on par with provincial levels, 
as well as accessible schools in all Indigenous communities if Canada is to meet target 4.6 of 
SDG Four to ensure inclusive and equitable education for all.  
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