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PREFACE

Why Learn About Migrant Labour?

The twenty-first century global economic system has made it increasingly difficult for many people around the world
to find decent, well-paid jobs. The international migration of labour reflects this reality, as people leave their home
countries to find work that will adequately provide for themselves and their families. The rising flow of migrant
workers from the global South to the global North has profound and complex repercussions for development — both
positive and negative. Migrant labour has become increasingly important to many industrialised as well as developing
economies.

From farmers to pharmacists, immigrants are an integral part of the workforce in many countries. Canada, like several
other industrialised countries, has an ageing workforce and is suffering from a labour shortage. Immigrants from all
over the world are being solicited to fill a wide range of roles. However, while the South-North flow of workers is
filling critical gaps in the labour markets of the global North, it is also creating labour shortages and gaps in the labour
markets of countries in the global South.

Youth between 15 and 30 years of age represent a large share of the migrant population. Despite this fact, young
people remain largely invisible in research, public debates and policy development. As governments and policy makers
grapple with the complex issues and ethical debates surrounding the management of migration policies, it is critical
for young people to have an opportunity to consider policy options and recommendations. Youth can make an impact
on development by talking about these issues and voicing their ideas to policy makers.

Educators are in a unique position to empower students with the knowledge and skills necessary to protect the rights
of migrant labourers and advocate for ethical public policy that reflects a commitment to social justice.

Goals for This Guide
This guide is intended for secondary school students and intends to:

» Provide students with knowledge of the opportunities and challenges involved in the South-North flow of migrant
labour

» Stimulate dialogue on issues of South-North migrant labour by analysing the role of ethics in policy development
» Inspire a sense of global citizenship in students

» Inspire students to think critically about such topical issues as migrant labour, globalisation, workers’ rights and
policy development

» Foster students’ understanding of the power of policy and its ability to cultivate change
» Prepare students for participation in public policy forums

Chapter Organization

Each chapter is divided into two sections, each with two components: teacher information pages and student
handout pages that can be easily photocopied.

The teacher information page includes: The student handout pages includes:
» Lesson Plan » Student Issue Brief
» Preparation » Student Review Questions
» Hook » Take Action
» Extension Activity » Global Voices Case Study
» Multimedia Connections
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PREFACE

Guide to Designing a Youth Forum

At the back of the guide you'll find the Youth Forum Development Guide. This guide is intended for use by teachers,
community group leaders, or youth to design interactive and engaging youth forums on migrant labour. The guide
can be used to design forums on other topics as well.

How To Use This Guide

This guide can be used as a series of lessons over an extended period, or each section can be used as a stand-alone
lesson. It is recommended that the first section be used as a starting point, as it provides an overview of the key
issues discussed in this resource. The remaining sections can be used in any order, and more than one unit can be
incorporated into a lesson.

It is assumed that teachers will select and adapt the material from the guide to suit the specific needs and learning
objectives of their classes. The learning outcomes achieved in each class will depend on the activities selected and the
nature of the adaptations made. Please see Appendix B for an extensive list of curricular connections based on the
British Columbia Prescribed Learning Outcomes (PLOs). Remember — you can find further information to supplement
this curriculum resource on the VIDEA website (www.videa.ca).

In each Lesson Plan you will find a brief lesson overview, the suggested time frame needed to complete the lesson,
and the grade level the lesson is appropriate for. Each lesson plan also includes a “Hook” that provides a way of
grabbing students’ attention as well as an avenue for transitioning into the specific topic discussed in the lesson. Each
lesson plan is followed by a corresponding Extension Activity that can be used as an in-class group project, homework
activity, or class project.

The student handout pages (Student Issue Briefs, Global Voices Case Studies, and Multimedia Connections) are
designed to be photocopied double-sided and can be collected in at the end of the class and reused for future classes.
Case studies, review questions, and extension activities are meant to deepen student understanding of the material
presented in the Student Issue Brief as well as familiarise students with issues involved in policy and international
development. Teachers are free to assign the case studies and selected review questions for homework or they can
work on them in-class as a whole or in smaller groups. Activity answer keys can be found in Appendix A.

The Multimedia Connections page offers a list of recommended web links relevant to the topic of its corresponding
section. These links could be incorporated into computer time or assigned as homework. The Take Action section at
the end of each Student Issue Brief provides students with an idea for how to get involved in positive and creative
action on the issue discussed.

For definitions of key terms (appear in bold) used throughout this resource, please refer to the Migrant Labour
Glossary. The glossary definitions are an important component of this guide as they help to expand student
vocabulary and provide a development framework in which the content of this guide is understood.

This guide is available in print and in pdf form on the VIDEA website (www.videa.ca). While this material is intended
primarily for use by high school teachers and students in North America, it can also be used by youth groups or clubs
with an interest in international development.

Feedback

Please find a Teacher Feedback form in the Appendix C. We would very much appreciate any feedback that you are
able to provide that will help us to improve this resource.
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CHAPTER 01

1

.1 Lesson plan — Workers on the Move

PLOs Grade Level Time
» See Appendix B » 10,11,12 » 1-2 periods

The Lesson Plan

Check for Knowledge

1.

2.

Read the 1.1 Student Issue Brief and Global Voices Case Study. Then determine which activities and/or questions
will be most effective with the class.

Photocopy handouts for each student of the Student Issue Brief and Global Voices Case Study

The Hook

1

~N o b~

. Ask the class what they think the term ‘International Migration’ refers to. You may be surprised with the answers

you receive! It might be useful to write some of the ideas on the board to refer to later as understanding is
strengthened.

. Write the following quote on the board:

“International migration is a fundamental attribute of our ever-shrinking world. Managing this migration for the
benefit of all has become one of the great challenges of our age.” — Kofi Annan, UN Secretary General from
1997-2006

. Discuss the meaning of the quote with the class. Some key questions to ask: What does Kofi Annan mean by “our

ever-shrinking world”? What does he mean by “managing migration”? In what ways can governments “manage”
migration? Any ideas on what some of the “benefits” of migration are? What about the “challenges”?

. Distribute the 1.1 student handouts to each student.

.Have students read the handouts independently and highlight any words or concepts they are unfamiliar with.
.Review any content that students have difficulty with. See the Glossary for definitions of key terms and phrases.

. Do activity questions either as a class or in smaller groups. For example, you can split the students into groups of 2-

3. Select activity questions for each group to work through. Guide students through the selected activities. Ask one
student in each group to record the group’s answers. Have each group present their answers to the class.

. Debrief in a class discussion. Refer back to the hook quote by Kofi Annan. Discuss any new information that has

been identified which may help to answer the questions associated with the quote.
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CHAPTER 01

1.1 Extension Activity: Migration Poster

Materials Time

» Poster board » 1-2 periods
» Old magazines and newspapers

» Glue

» Markers

In this activity students will create a poster advertising the opportunities or challenges that migrant labour presents to
international development and the achievement of the Millennium Development Goals (MDGs).

Put students in groups of 3 or 4. Each group will take on the role of a fictional multilateral organisation (like the UN,
the ILO, or the IMO). Explain to students that their organisation is launching a new public awareness campaign about
the effects of international migration on the MDGs.

Assign half of the groups the topic “migration = opportunities.” These groups will focus on the positive impacts of
migration. Then, assign the other half of the groups the topic “migration = challenges.” These groups will focus on
the more negative impacts of migration.

Ask students to create a vibrant poster that advertises their side of the issue. Students could make a collage of
pictures from old magazines, draw a series of scenes, or use any combination of charts, maps, graphs, photos, slogans
and text.

Have each group quickly present their poster to the class and once all of the groups have presented, follow up with a
class debrief discussion.
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CHAPTER 01

1.1 Student Issue Brief: Workers on the Move

From pharmacists to fruit pickers, teachers to technicians, the statistics are clear — the world’s workforce is on the
move! Today, the number of people moving across international borders is higher than ever before. Approximately
150 million people are working outside their country of origin'. In 2008, the International Organisation for Migration
(IOM) estimated that there are more than 200 million migrants worldwide?. That's 6 times the size of Canada’s
population!

But international migration is nothing new. In fact, countries like Canada and the United States would not exist today
if it weren't for international migration. It is an important way in which humans throughout history have adapted to
various social, political, environmental and economic stresses.

One of the many reasons why people move is to find work. A migrant labourer or “migrant worker” usually refers
to someone who moves to a different country to find work — like moving from South Africa to work as a doctor in
Canada.

So, what does Migration have to do with International Development?

The bulk of international migrants today emigrate from the global South?. In fact, the number of migrants moving
from the global South to the global North in search of work is on the rise*. This type of international migrant labour
(workers moving from the global South to the global North) has both positive and negative influences on international
development and particularly the achievement of the Millennium Development Goals (MDGs).

Take the small West African country of Ghana for example. In 2002, Ghanaian migrants sent home $US 1 billion.”
While remittances (the money migrants send home) have the potential for reducing poverty, migration can also
negatively affect other areas of society. Ghana's health and education sectors have been drained of thousands of
doctors, teachers, pharmacists and other highly educated professionals because they have migrated to Europe and
North America®. Less teachers and healthcare workers means that the education and healthcare sectors in Ghana are
struggling to meet the needs of Ghanaians. Some estimate that there are more Ghanaian doctors working in foreign
countries today than there are in Ghana itself’!

STOP! What are the MDGs?

In September 2000, 192 states adopted the
United Nation’s Millennium Declaration and
together indentified 8 global development goals:

» Eradicate extreme poverty and hunger;

» Achieve universal primary education;

» Promote gender equality and empower women;
» Reduce child mortality;

» Improve maternal health;

» Combat HIV/AIDS, malaria and other diseases;

» Ensure environmental sustainability;

» Develop a global partnership for development.

The agreed deadline for achieving these goals is 2015.
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CHAPTER 01

What's happening in Ghana is happening in many countries throughout
the global South. There is potential for migrant labour to help achieve
the Millennium Development Goals through remittances, sharing
knowledge, and creating global partnerships. But the effects of
migration can also slow down development. For example, if there

are more skilled workers (i.e. educators, health workers, technology
specialists, etc.) leaving a country than that country is able to produce,
its labour force will suffer. This leads to an important question: how can
the positive impacts of migration be enhanced while its more negative
results are reduced so that countries are able to meet the MDGs?

And this is where policy steps in...

Policy can have a tremendous impact on issues such as migrant
labour. But what exactly is policy? Essentially, policy is a plan of action.
Policy can initiate change in many ways, through the creation of rules
and regulations, laws, contracts, and partnerships. So, in order to
have a positive impact on such a profound issue as migrant labour

we need to have a plan of action that can address the challenges and
negative impacts, and enhance the opportunities and positive impacts
of migrant labour.

Why is it Important to Learn about Migrant Labour?

If you've ever thought about working in another country, you could easily become a migrant labourer. Youth between
15 and 30 years of age already represent a large share of the migrant population. Despite this, young people remain
largely invisible in research, public debates and policy development. It is important to learn more about the global
effects of migrant labour so that we can work together to increase the opportunities it presents and effectively
manage the challenges it can create. Youth are in a powerful position to instigate change. You are the leaders,
parents, educators, and workers of tomorrow. By learning more about the issues and taking action today, you ensure
a better, more equitable future for yourself, your friends, and youth around the world.

Student Review Questions:

1. What are some positive economic impacts of the migration of Ghanaian workers? What are some concerns about
high migration out of Ghana?

2. Why is it important for young people to become educated about the challenges and opportunities presented by the
current trends in global migration?

3. In groups of two or three, brainstorm three ways that international migration could have an impact on the ability of
a developing country to achieve the Millennium Development Goals.

Take Action! How you can get involved...

Join the “Youth Consultation on Migration and Development” group and make your voice heard! This group is one of
many featured on the Taking IT Global website. Taking IT Global is the largest online community of youth interested in
global issues and creating positive change. http://groups.tigweb.org/migration
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CHAPTER 01

1.1 Global Voices Case Study: Billy’s Journey Crossing the Sahara

Billy, 41, from Guinea, is now working in [Brescia], Italy, where he has been given a
residence permit. He has recently returned to Guinea to see his family for the first
time since he set out on his adventure more than four years ago.

"It has always been my dream to go to Europe. Growing up in the Fouta Djalon
region of Guinea, life was extremely tough. When | was 22, we moved to the Seneg
and became a nurse. | stayed there for 17 years and got a medal for my long service.
Although | had a job, | could never look after my wife Idiatou and my baby daughter .
as | would have W|shed on my meagre salary of $130. | wanted to have my own house and give my children the good
start in life | never had. Going to Europe seemed to be the best way to achieve these goals.”

"] was devastated when | got to my final destination, Brescia, [ltaly], six months after | had left Dakar. | spent [my
first] year living on filthy floor and selling African trinkets, lighters and bracelets. Then, a friend gave me his work
permit. We looked quite similar and | was able to get a job in a factory making agricultural tools. Last year, the Italian
government announced that they would give residence and work permits to illegal immigrants who had a job. | got
my papers in May 2003 and immediately thought of my family back home. | was desperate to see Idiatou again —
she had been through so much, bringing up our three children on her own. Our youngest daughter Aissatou was just
one [years old] when | left and she thought that one of my cousins who was living with them was her dad not me.”

“Life is tough in Brescia — I'm still sharing a single room with 11 others. Although | don’t earn that much, | am able
to send enough money home every month to look after my wife, children, mum, dad and other relatives who are
living at home. My children are going to a good private school, so they already have a better start in life than | had. |
went through hell to reach Italy and would never have left if | had known what the journey really entailed. But | don’t
regret it now because | can look after my family far better than when | was working as a nurse in Dakar. Now that |
have [my papers], | hope to get a job as a nurse and earn enough to bring my wife over to join me.”

Case Study Adapted from: BBC News “Billy’s Journey: Crossing the Sahara” 22 March, 2004 http://news.bbc.co.uk/
go/pr/fr//2/hi/africa/3520404.stm (17 October 2008).

Global Voices Questions:

1. Discuss the following with your group:
a) What factors do you think influenced Billy’s decision to move to Italy?
b) Why was Billy unable to go back to Dakar to visit his family until 2003?

2. How might illegal migration, like the trip Billy undertook, make migrants like Billy vulnerable?
3. How has Billy’s journey affected his family? List two positive and two negative effects.
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CHAPTER 01

1.1 Multimedia Connections

Organizations:

International Organization for Migration (IOM):
http://www.iom.int/

One of the most comprehensive websites on migration, the IOM website features up-to-date statistics, news releases,
videos and publications on various topics related to international migration. The IOM works in collaboration with
governments, intergovernmental organisations, and non-governmental organisations (NGOs), as well as migrants
themselves.

International Labour Organization (ILO):
http://www.ilo.org

What are human labour rights? What qualifies as “decent” work? What is being done across the globe to address
violations of human labour rights? The ILO site provides insight into these questions and much more. It features a
wealth of reports (audio, video, and written) discussing the many important issues that surround labour rights as well
as human rights.

Interactive Maps:

Stalker’s Guide to International Migration (interactive map):
http://pstalker.com/migration/mg_map.htm

Not only is this an all-inclusive, easy to read book on international migration, it is also available online! The above link
will take you to an interactive map on migration flows. Move your pointer over the arrows on the map to find out
more about where the workers of the world are moving and why.

The Global Scale of Migrant Money Flows:t
http://www.nytimes.com/interactive/2007/11/17/weekinreview/20071117_MIGRATION_GRAPHIC.html

How much money do migrants send home? Hover your pointer over the blue circles on the map and find out just
how much money migrants are collectively sending home. Try clicking on the other two tabs at the top of the map
to find out A) what percentage of a country’s GDP is made up of remittances or B) how much money each individual
migrant sends home in a year.

BBC Migration Glossary:
http://news.bbc.co.uk/1/hi/in_depth/3527123.stm

Overwhelmed with migrant labour terminology? Can’t keep all the different types of migrants straight? Familiarise
yourself with the common terms and vocabulary people use to define and explain all sorts of issues surrounding
global migration by using this BBC glossary.
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CHAPTER 01

1.2 Lesson Plan: Putting it into Context — Globalisation and Policy for Change

PLOs Grade Level Time
» See Appendix B » 10,11,12 » 1 period

Preparation:

1. Read 1.2 Student Issue Brief and the Global Voices Case Study. Then determine which activities or projects to use
with the class.

2. Photocopy handouts for each student of 1.2 Student Issue Brief and the Global Voices Case Study.

The Hook:
1. Write the word “Globalisation” on the board.

2. In partners, ask students to develop their own definition for the term “globalisation.” What do they think it means
and how does it work?

3. Ask students to share their definitions with the class (see Glossary for some suggested definitions) and write key
points / terms of their definitions on the board.

Procedure:

1. Distribute 1.2 student handouts to each student the class.

2. Have students read the handout independently and highlight any words or concepts they are unfamiliar with.
3. Review any content that students have difficulty with. See the Glossary for definitions of key terms and phrases.
4

. Do activity questions either as a class or in smaller groups. For example, you can split the students into groups of 2-
3. Select activity questions for each group to work through. Guide students through the selected activities. Ask one
student in each group to record the group’s answers. Have each group to present their answers to the class.

5. Debrief in a class discussion.
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CHAPTER 01

1.2 Extension Activity: Boats vs. Boeings

The purpose of this activity is to further investigate the role of technology in migration. Students will be asked to
provide a historical comparison of transportation technology and its effect on migration and the experience of the
migrant.

Either in class or as homework, have students watch the documentary Island of Hope — Island of Tears on YouTube
(http://www.youtube.com/watch?v=u4wzVuXPznk). This documentary features the epic voyage of the millions of
European immigrants that journeyed across the Atlantic bound for Ellis Island during 1892-1954. Directed by Charles
Guggenheim, this 30 minute documentary short won an Academy Award in 1998 and provides an excellent visual
point of comparison for students wishing to get a glimpse into what immigration was like before aeroplanes, cell
phones, and the internet.

Ask students to read 1.2 Student Issue Brief and make note of the technology mentioned.

Have students write a one-page compare and contrast paper about the effect of transportation technology on the
process of migration then and now.

Some suggested topic questions:

How have advancements in transportation technology (ie., the invention of international passenger airplanes) affected
the journey of migrants?

What are some of the advantages of travelling by air as opposed to by sea? Can you think of any disadvantages?

What are some of the similarities and differences between going through customs at an airport post 9/11 and the
customs that are depicted in the documentary? How does this affect the journey of migrants both then and now?
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CHAPTER 01

1.2 Student Issue Brief: Putting it into Context — Globalisation and Policy for
Change

To put it simply, the term globalisation refers to concepts at
the local, regional, and national levels that become global or
international. The term “globalisation” came into popular use
in the 1980’ to describe the economic, political, social, and .
cultural connections among the world's populations. Globalisation Quick Quote:
can result in the increased movement of people, knowledge,
ideas, goods, and money across national borders. Another way

to define globalisation is as a process of unification or web of
connections. In terms of its relationship to migration, globalisation
has a significant impact on how and why people move. Likewise,
migration can also impact the process of globalisation.

“International migration is a
fundamental attribute of our
ever-shrinking world. Managing

this migration for the benefit
of all has become one of the
great challenges of our age.”

In the 20th century, rapid. globalisation combine_d with the onset — Kofi Annan UN Secretary
of cheaper air travel and |mproveq communication techr_wology General from 1997-2006
has made the whole process of migration faster and easier then
ever before. Improved access to local and global media sources
(including internet, radio, and television) has allowed people to
be more aware of the opportunities that exist outside of their
countries of origin. Consider all of the different ways that the
internet has changed the life of a migrant worker. Email and instant messaging allow migrants fast and sometimes
free communication with families and potential employers. Imagine having to mail a hand written letter every time
you wanted to check in with your family back home — what if there was an emergency? The internet also allows
employers and potential international employees a platform to connect with each other — employers can post job
advertisements instantly, while job seekers can browse through them at leisure. When you think about it, the whole
process of labour migration — finding and applying for job, contacting employers, applying for a work visa, finding
lodging, and booking plane tickets — can be done online. Imagine what migration would have been like before the
computer.

But the relationship between globalisation and migration isn‘t all about technology and the internet. Moving to, and
working in, another country is often influenced by the prospect of earning a currency with a higher value in the global
trading economy. Therefore, fluctuations in currency values can influence where migrants are moving from as well
where they are moving to.

The movement of people across international borders is an important part of the social and cultural aspects of
globalisation. When a person moves they bring their whole culture and worldview (their way of understanding and
making sense of the world around them) with them. This has resulted in the increase of multiculturalism, which is the
preservation of different cultures and cultural identities within a unified city, community, country, or state. In practice,
this means that you have increased access to ethnic food, religion, arts, and entertainment.
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CHAPTER 01

Policy and the Process of Change

Globalisation is an on-going process of change, and governments are

in an on-going process of trying to adapt to those changes. Policy
production is an important method of political adaptation to the multiple
impacts that globalisation and migrant labour bring. So, how does policy
work? Since policy is by definition a plan of action, this plan of action
can be used as a method for change (a proactive policy) as well as a
response to change (a reactive policy). A proactive policy is usually created
as a solution to an expected problem. For example, the government of
British Columbia has created disaster response routes for their coastal
communities in anticipation of an earthquake. A reactive policy, on the
other hand, is usually created in response to an existing problem. For
example, governments across Canada have banned smoking in bars and
restaurants in order to reduce the number health problems linked to
second hand smoke.

Whether they are proactive or reactive, one other important characteristic of policy is its many unintended side effects.
There are side effects because policies are static, (stable, fixed or stagnant) and the things that they are applied to

(societies, companies, communities, governments, etc.) are fluid and changing. As a result, the production or creation
of policy is often cyclical, meaning it is created in a cycle. The policy cycle is typically explained as a series of five steps:

» Agenda Setting (what is the problem [existing or anticipated]?)

» Policy formation (figure out a plan of action to address the problem)

» Adoption (making it official / agreeing to do it)

» Implementation (carrying out the plan of action)

» Evaluation (did it achieve its intended effects? What other effects did it have?)

Understanding the basic process of policy production allows a better understanding of how governments respond to
such complex issues as migrant labour and globalisation. As citizens of a democracy, we are entitled to play a critical
role in the policy cycle because policy has the potential to determine who will benefit from the positive impact of
migrant labor and globalisation.

Student Review Questions:

1. List 3 examples outlined in the Student Issue Brief of how technology has affected migration. With a partner,
brainstorm 3 more examples of how you think technology could have an impact on migration and migrant
workers.

2. Read through the steps of the policy cycle again. Which steps (if any) do you as a member of the general public
participate in? Explain how.

Take Action! How you can get involved...

Radio 1812 is an initiative by the International Advocacy and Resource Centre on the Human Rights of Migrant
Workers. Since 2000, the international community has used December 18th, International Migrants Day, to highlight
the human rights of migrants. Radio 1812 is a global event that brings together migrant groups and radios from
around the world to produce, broadcast and share programmes celebrating the achievements and highlighting the
concerns of migrants worldwide. Visit the Radio 1812 website to find out how you can get involved! http:/Avww.
radio1812.net/en/about/radio_1812
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CHAPTER 01

1.2 Global Voices Case Study: Technology at Work

Pavaan Singh, 46, lives in Newcastle, in the northeast of
England. His wife, three children, and his mother still live
in his village in northern India. He left his village when
he was 31 and now works as a waiter in a small Indian
restaurant in Newcastle.

Pavaan earns about £6 ($10) an hour and sends most
of his income home to his family. When he first moved
to England, Pavaan could only send money to his
family about once a month. Because Pavaan couldn’t
afford to send electronic money transfers home at the
time, he had to send cash home with any fellow Indian
immigrants travelling back to India. It would sometimes e ij.

take weeks for the money to reach his family. More

recently, the number of money transfer centres has dramatically increased in both India and England. As a result, the
cost of sending transfers has significantly reduced (It can now be as little as £5 ($10) for a transfer compared with $30
15 years ago). Pavaan can now send money home much more frequently and have his family collect it at a money
transfer centre in his village in India within 24 hours.

For several years Pavaan couldn’t afford to travel home or talk to his family on the phone more than once or twice a
month. This was extremely hard on Pavaan and his young family in India. In the last 10 years the number of flights
between England and India has doubled, with tickets becoming cheaper and much more affordable. This means that
Pavaan can now afford to travel to India every two years to visit his family. What's more, with cell phones much more
common and much cheaper in both England and India, Pavaan has been able to buy both himself and his family in
India cell phones. He can reach his family whenever he needs to and they can call or text him whenever they need to
give him urgent news. Pavaan now speaks with his wife, children, and mother several times a week.

Global Voices Questions

1. Think about globalisation and migrant labour. List 3 examples of how globalisation has impacted Pavaan’s life as a
migrant worker in England.

2. What benefits would the ability to send money quicker and more regularly bring to Pavaan and his family?

3. How do you think cheaper air travel and communications will affect the decisions of other potential migrants who
are considering moving abroad for work?
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1.2 Multimedia Connections

Realizing Rights: The Ethical Globalization Initiative:
http://www.realizingrights.org

Want to find out more about issues related to
globalisation? Check out Realizing Rights. This website
offers a media section full of news articles, video footage
and audio clips. It also features a list of ways we as
members of the general public can contribute to positive
global change. Realizing Rights is headed by Mary
Robinson, former president of Ireland (1990-1997) and
former United Nations High Commissioner for Human
Rights.

Remittance Prices Worldwide: The World Bank Group
http:/remittanceprices.worldbank.org/

What are the costs of sending and receiving small
amounts of money from one country to another? Called
remittances, these international transfers are often
initiated by migrant workers. This website provides data on the fees for transferring money, as well as a thorough
explanation of the methodology used to calculate the costs for the migrant workforce in the major remittance
countries.

United Nations Cyber Schoolbus: The Millennium Development Goals
http://www.un.org/cyberschoolbus/mdgs/index.asp

What are the Millennium Development Goals (MDGs) and why are they important? This website demonstrates the
importance of the MDGs and highlights their inter-connectivity. Interactive features include opportunities to get
involved and a detailed map demonstrating the progress of each MDG in most countries around the world. Check out
the progress being made and find out what you can do to help!
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2.1 Lesson Plan: Why Migrate? Examining Push & Pull Factors

PLOs Grade Level Time
» See Appendix B » 10,11,12 » 1-2 periods

Preparation:

1. Read 2.1 Student Issue Brief and the Global Voices Case Study. Then determine which activities or projects to use
with the class.

2. Photocopy handouts for each student of 2.1 Student Issue Brief and the Global Voices Case Study.

The Hook:

1. Ask students to raise their hands if they have ever lived in another town, city, or country. How many have lived in
more than one place? Poll students and record the results.

2. Ask if they know the reason why their family moved to their current home. Then ask if any students would like to
share the reason why their family moved.

3. Discuss the factors that might compel a family to leave an area and some reasons why a family might choose to
move to a new area. Responses could include a desire to live in a more affordable area, a new job with a higher
salary, loss of a job, change within the family, or desire to live in a warmer climate.

4. Ask students if any of them have considered moving to another country later in life. Have them share a couple of
reasons why they think they would like to move.

Procedure:

1. Distribute 2.1 student handouts to each student in the class.

2. Have students read the handout independently and highlight any words or concepts they are unfamiliar with.
3. Review any content that students have difficulty with. See the Glossary for definitions of key terms and phrases.
4

. Do activity questions either as a class or in smaller groups. For example, you can split the students into groups of 2-
3. Select activity questions for each group to work through. Guide students through the selected activities. Ask one
student in each group to record the group’s answers. Have each group to present their answers to the class.

5. Debrief in a class discussion.
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2.1 Extension Activity: Who are the people in your neighbourhood?

To connect the topic of migration to the students’ daily lives, ask students to identify a person in their own lives

or in their community who has migrated. This person does not necessarily have to be someone who has recently
immigrated into their community; rather, their experience with migration could have happened a long time ago, or it
could have been a temporary migration to a different country. If they are unable to find someone who has migrated
from another country, perhaps they will be able to interview someone who has moved from another province, or
moved from a rural area to an urban area. Ideal candidates for this activity would be family members, extended family
members, a family friend or a known member of the local community.

In groups of 2 or 3, ask students to identify one person in their community that they would like to interview as a
group. Students should ask permission from their interviewee, and then report back on who they have chosen. If
students do not know the community member, then organising the interview with adult supervision/parent permission
is advised.

Once students have picked their interviewee, have them develop a series of questions to gather background
information on the subject. Questions should be developed after their interviewee has been chosen, as they should
be tailored to each individual’s situation. Before the interview takes place, be sure to review the students’ questions to
make sure they are appropriate and culturally sensitive. Remind students that for some, this topic can be difficult to
discuss, depending on the circumstances of their migration.

Question Construction:

1. Questions must allow an interviewee to give opinions and share memories and feelings.
2. Avoid questions that elicit a one-word answer.

3. Begin with easy questions (ie., Where did you migrate from? When did you migrate? etc.)

4. Progress to more thoughtful questions (ie., Why did you choose to migrate? What factors played into your decision
to move? If you could go back in time, would you choose to migrate again? How was this process difficult? How
were you treated when you arrived?)

Interview Tips:
1. Arrive on time!!

. Introduce yourself, and explain the purpose of your interview.
. Familiarise yourself with your interview questions before the interview.

M W N

. Take notes during the interview, and ask permission FIRST if you plan to tape the interview and have a back-up plan
to take notes if the interviewee prefers.

. Be prepared to ask follow-up questions in response to your interviewee's answers.
. Review your notes right after the interview.
. Contact your interviewee quickly if you have additional questions.

0 N o w»n

. Don't forget to thank your subject shortly after the interview by phone or email for taking time to talk with you.
Offer them a copy of the interview.

9. Post Interview Presentation:

10. Have students summarise their interview and present their findings to the class. Ask students how this experience
has deepened their understanding of migration and of immigrants themselves.
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2.1 Student Issue Brief — Why Migrate? Examining Push & Pull Factors

Why do people migrate? Well, as you can imagine there
are many answers to this question, some more personal
then others. However, a common thread can be found
among the answers: people see economic, social, and/or
political opportunities that are not available to them in
their home countries and they move towards them.

For example, every year a huge number of Nepalese
workers migrate to find work opportunities in other
countries. The Government of Nepal estimates there

are more than 565,000 Nepalese migrant workers
working outside of the country. With limited employment
opportunities at home, migration for work to gain more
money and valuable work experience has become the
norm in Nepal®.

Circumstances influencing migration can, for the sake of
analysis, be categorised into “push” or “pull” factors.
Push factors include negative conditions that drive people
away from their homes, while pull factors describe
positive circumstances that attract people to a new area
or country. Push factors occur within sending countries,
that is, countries that send migrants abroad, while pull
factors occur within receiving countries, or, countries that
receive immigrants from sending countries. The chart
below is by no means a complete list of all of the push
and pull factors, but it covers some of the more common
reasons why people migrate.

Push Factors

» Limited employment opportunities
» Household poverty

» Inadequate social services

» High crime rates

» No opportunity for professional growth
» Limited access to healthcare

» Lack of safety

» Low salary

» Overpopulation

Quick Quote:

“Ever Since national frontiers were
invented, people have been crossing
them — not just to visit foreign
countries, but to live and work
there. In doing so, they have almost
always taken risks, driven by a
determination to overcome adversity
and to live a better life.”

— Kofi Annan UN Secretary General
from 1997-2006

Pull Factors

» Education opportunities

» Perceived higher standard of living

» Salary increase

» Experience new/different culture

» Improved working conditions

» Employment opportunities

» Family reunification

» Labour shortages that create increased
demand for migrant workers
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So, What Does This Have to do With International Development?

Migration pull factors are the factors that motivate or encourage a person to migrate to another country. Many
people migrate or move because of employment opportunities. If there is a lack of jobs in one country, that would
push a person to leave. Following the push, the person would seek a new nation of residence that pulls its attention,
with the promise of employment opportunities.

One push factor not listed above but definitely worth some extra consideration is the significant economic gap
between countries in the global South and the global North. This gap is due to the fact that the world’s economic
wealth is distributed unequally, and the wage gap that this creates often serves to attract individuals in economically
poorer regions to migrate. Take for example the wage gaps between Mexico and the United States. The average
factory worker in the US earns roughly four times more than their counterpart in Mexico®. Now, looking at another
sector, consider that the average US agricultural worker earns roughly 30 times more than a Mexican worker'®. These
are substantial differences in income that have significant implications to a person’s quality of life.

Another important factor in understanding the creation and severity of push factors for migrant workers are policies
known as Structural Adjustment Programs (SAPs). Structural adjustment programmes are economic policies which
countries must follow in order to qualify for new World Bank and International Monetary Fund (IMF) loans. Beginning
in the late1970s, SAPs have been implemented to encourage the governments of so-called developing countries to
ensure debt repayment. The intended outcome of these policy changes is to boost a country’s economy and ensure
that debt can be paid. Among a list of many other requirements, the policy changes imposed by SAPs typically require
countries to cut social spending and privatise social programmes such as public schools and healthcare. Privatisation
means that programmes once funded and operated by the government are taken over by a business or a corporation.
Privately run schools and healthcare facilities, while they may (or may not) provide quality services, are usually too
expensive for the general population to afford.

Government cuts to social programmes result in severely underfunded public services (like schools, hospitals, clinics,
crime control, and public transportation). When public services don't receive enough money it can result in schools
going without books or desks and health clinics lacking running water or proper medical supplies. It also means that
the employees who run these important social programmes suffer too. The government can't afford to pay enough
employees so jobs are cut, positions are left unfilled, and pay cheques get smaller, all of which contribute to the push
factors that cause people to migrate for work.

Student Review Questions
1. Review the push factors listed in the chart. Which (if any) of these push factors are present where you live?

2. Review the Millennium Development Goals. If these goals are achieved, which (if any) push factors would be
reduced?

3. List 3 ways that Structural Adjustment Programs have increased push factors in developing countries.

Take Action! Get to know the people in your neighbourhood...

Regardless of how or why someone migrated, adjusting to a new environment and integrating into a new community
can be very difficult. There are probably young people just like you in your community whose families have recently
migrated to Canada, and some of these young people might be feeling lonely or overwhelmed in their new
environment. So why not welcome them to the neighbourhood and organise a community event (like a barbeque,
world dance party, or cultural festival) at your school in honour of all those who have migrated past and present.
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2.1 Global Voices Case Study: Pushed and Pulled to Canada

My name is Damian Clarke and I'm from
Jamaica. | turned 39 in November and have
been working in Canada for the last 10
years. Each year | come to Canada in April
and return to Jamaica every November. |
work in the Niagara region of Ontario as one
of more than 8,000 seasonal agricultural
workers from the Caribbean.

| used to work as a labourer on a banana
plantation in a rural part of Jamaica, earning
about $95JMD an hour (approximately
$1.30CAD an hour). With such a low wage,
it was a struggle to lift my family out of
poverty and | didn't see a way of changing
my situation. There were no opportunities
for me to move into a better job at the
plantation, and | couldn’t find better paying
jobs elsewhere. | even considered moving

to Kingston (Jamaica's capital) to find a
higher paying job, but was worried about the high crime rates | would have to live with in Kingston’s crowded, poorer
neighbourhoods. | was also concerned about being able to afford adequate healthcare and a decent education for my
young children.

A neighbour of mine told me about the possibility of working as a seasonal agricultural worker in Canada. |
discovered that | could earn more than $10CAD an hour working in Canada for 7 months of the year. Such a
significant increase in my earnings has meant that | have been able to provide much more for my family than |
previously could. I've been able to, among other things, make repairs to my home, buy medication for my family, and
buy school materials for my children. When | made the decision to work in Canada, | hoped to obtain permanent
residence status and eventually Canadian Citizenship for my family and myself. This was difficult until last year when
the Canadian government introduced a new immigration policy that favours individuals that have previous experience
working in Canada, making it easier for workers like me to apply for and obtain permanent residence. Now I've got
permanent residence and can work in Canada throughout the year. Next year | hope to bring my wife and children
to Canada to live with me. My children would certainly be able to get a better education here and my wife could
complete a diploma or a college degree and begin a career of her own.

Global Voices Questions

1. What “push factors’ can you identify in Damian’s story, in other words, what is “pushing” Damian out of Jamaica?
List 3 examples.

2. What do you think might be the ‘pull factors’ for Damian, in other words, what is “pulling” Damian to Canada?
List 3 examples.

3. In what ways do you think people like Damian affect development in Jamaica? Do they present opportunities or
challenges to development in Jamaica? List 2 opportunities and two challenges.
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2.1 Multimedia Connections

Statistics:

Asia Migration Atlas:
http://www.scalabrini.asn.au/atlas/amatlas.htm

Interested in finding out more about migration in Asia?
This is your site! From Bangladesh to Thailand, just click
on the country name in the side menu and you will be
directed to that country’s profile page. Each country
profile page contains a map and a wealth of relevant
statistics, charts and graphs.

Netherlands Interdisciplinary Demographic Institute (NIDI)
and the Statistical Office of the European Commission
(EUROSTAT):
http://www.nidi.knaw.nl/web/html/pushpull/index.html

Want more clarification on the ‘push/pull’ factors of migrant labour? If so, check out this study done by EUROSTAT.
It highlights which push/pull factors worked to lead nationals from Turkey, Morocco, Senegal, Ghana and Egypt, to
leave for countries in the European Union.

Map:

BBC News “Factfile — Global Migration”:
http://news.bbc.co.uk/1/shared/spl/hi/world/04/migration/html/global_picture.stm

Which countries are more people emigrating from? Which countries are more people immigrating to? Check out this
simplistic map to get a visual representation of the world’s migration flows and take note of the global trends.

Video / Audio:

BBC News: “Global village voices”:
http://news.bbc.co.uk/2/hi/talking_point/3660971.stm

Interested in listening to more personal accounts of migration? By clicking on the audio link at the bottom of the page
you can listen to nine different stories of migration from around the world on the BBC World Service programme,
"Global Village Voices”. Or you can select individual stories by clicking one of the pictures depicted in the collage.

United Nations International Research and Training Institute for the Advancement of Women (INSTRAW):
http://www.un-instraw.org/en/grd/general/video-5.html

Looking for a more concentrated case study on how migration affects a community? Simply scroll down the page to
“Case Studies” and watch this video about how migration and remittances have transformed this small town in the
Dominican Republic. Pay close attention to connections between gender and the push/pull factors of migration.
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2.2 Lesson Plan — Help Wanted! A Closer Look at the Labour Shortage in the
Global North

PLOs Grade Level Time
» See Appendix B » 10,11,12 » 1-2 periods

Preparation:

1. Read 2.2 Student Issue Brief and the Global Voices Case Study and determine which activities or projects to use
with the class.

2. Photocopy handouts for each student of 2.2 Student Issue Brief and Global Voices Case Study

The Hook:

1. Ask students to think about the employment rate in their community. Ask them to raise their hands if they have
seen any help wanted signs in local businesses. What types of jobs are hiring?

2. Write the jobs that students mention on the board. Discuss why employers may be having difficulty filling those
positions.

Procedure:

1. Distribute 2.2 student handouts to each student in the class.

2. Have students read the handout independently and highlight any words or concepts they are unfamiliar with.
3. Review any content that students have difficulty with. See the Glossary for definitions of key terms and phrases.
4

. Do activity questions either as a class or in smaller groups. For example, you can split the students into groups of 2-
3. Select activity questions for each group to work through. Guide students through the selected activities. Ask one
student in each group to record the group’s answers. Have each group to present their answers to the class.

5. Debrief in a class discussion.
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2.2 Extension Activity: In the Board Room

In this exercise you are going to create your own class company and will develop a hiring policy that will meet the
needs of the company while also respecting other labour and worker issues that you will identify.

To allow the students to immerse themselves in this part of the issue work as a class group to construct a company
within your own community that is suffering from a lack of workers. Think about what sector your company will be
in, what does it do? How many regular employees does it have, is its work seasonal? — consider the profile of your
company and give it a name.

When you have your company profile break students up into three groups — these
groups will take on the roles of:

» Board of Directors of the company
» HR unit of the company
» Local union representatives

Within the groups have the students prepare the following:

Group 1 » Board of Directors — you will consider (prior to hearing from groups 2 and 3) what issues you think you
need to consider when thinking about developing a hiring policy.

Group 2 » HR Unit — you have been failing to recruit sufficient workers for several years and are going to develop
a short presentation for the Board of Directors to make your case for a policy that allows you to bring
migrant labourers into the company.

Group 3 » Local Union Representatives — you have seen the company fail to recruit sufficient workers in recent years
but have your own theories as to why this is. You are going to prepare a short presentation to the Board
of Directors covering why you think they are failing to recruit, and measures they could put in place to
successfully recruit local labour.

Set the classroom up to resemble a Board room with space at the front for the 3 groups to present to the Board.
When the room is assembled allow the “Board” to call for their first presentation. When this is complete allow them
to call the second presentation. When this is complete allow them to call the third presentation. After the third
presentation allow the “Board” to address questions to the presenters, presenters then listen as the Board deliberates
for 10 minutes. At the end of the 10 minutes a representative of the “Board” will report back to the presenters on
what they have decided their policy should look like.

As homework, each student takes away the issues that have been discussed and develops a policy that they think
would work. Then — send the policies to us and we will profile your policy thoughts on our website! www.videa.ca
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2.2 Student Issue Brief — Help Wanted! Labour Shortages in the Global North

Every year they come to Canada: doctors, engineers,
nannies, farm workers, teachers, computer technicians
— the list goes on! They are the doctors who tend to
our medical needs in remote Canadian communities and
the seasonal workers who gather the produce during
the harvest each fall. These migrant workers are in high
demand and provide much needed relief from the critical
skill shortages currently being faced in many countries in
the global North.

With a record number of workers approaching retirement
and declining birth rates, Canada’s workforce (without
immigrants) is projected to shrink further in the coming
decade''. But Canada is not the only country facing

a growing labour shortage. Australia, New Zealand,
Japan, the United States, and a number of countries in .
Europe are all trying to deal with ageing and/or shrinking populations as well as the looming labour shortages that
accompany them?'?. Other reasons for labour shortages in the global North include: economic boom (which leads to
an increase in jobs); a gap between the supply and demand of labour (more jobs than workers), and a lack of labour
mobility.

But wait a minute, isn't the total population of the world growing? Yes; however, the distribution of that growth
makes all the difference. Between 1980 and 2000 the total world population grew from 4.4 billion to 6 billion. Based
on population projections, by 2015 at least another billion people will be added for a total of more than 7 billion™.
But here’s the catch — as seen below in chart 1, most of this growth will take place in low and middle-income
countries (i.e. countries in the global South).

As this chart highlights, the ageing and shrinking populations in many countries in the global North (i.e. high income
countries) stand in sharp contrast to the young and growing populations of most developing countries. India, for
example, continues to see its population grow. In fact, India’s population growth over 6 days is equal to the entire
European Union’s growth in a year'.

Total World Population by Country The Dirty Work
Income Group 1980, 1998, 2015 Labour shortages in certain industries, such

as agriculture, construction, and live-in
caregivers, can be attributed to more then
just demographics. Sadly, it has become a

widespread occurrence that migrant workers
B Lo e fill the occupations that are generally seen as

St undesirable, or “dirty work”. These types of jobs

are physically demanding, require long hours,
offer much lower pay, and are stigmatised with
low social status.
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How has Policy Responded to Labour Shortages?

Worldwide, governments are creating policies to respond
to labour shortages in their countries. Some countries

in the global North have been actively adopting or
amending policies, laws, and legislation to attract more
migrant workers. One way they are doing this is by
adjusting their residence policies. In Germany, migration
law facilitates the recruitment of specialists in the
technology sector by offering them permanent residence.
The United Kingdom, on the other hand, operates on

a points system that offers highly-skilled migrants a
residence permit for a maximum of five years'.

Some stakeholders, including the private sector, have
called for a more liberal approach to international labour
migration — an approach that would allow workers to
move with greater freedom from South to North regions
of the world. Such an approach, it has been suggested,
would yield benefits for developing countries in the form
of increased remittances, diaspora investment and the
transfer of knowledge. Simultaneously, it would also help
countries in the global North to address the economic
and social challenges presented by their ageing and
diminishing populations.

Student Review Questions:

1. List three reasons why countries in the global North
are experiencing labour shortages.

2. What is meant by “a more liberal approach to
international labour migration”?

Take Action! How you can get involved...

December 18.net is a network for the promotion and protection of the rights of migrant workers. You can volunteer
for December 18 and help from your home with research, translations and writing articles for their website. Visit the
website for more information! http://www.december18.net/
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2.2 Global Voices Case Study: Nursing in Scotland

As a nurse in Poland, Aleksandra Kruk was just able to ‘
make ends meet. After hearing of a shortage of nursing

staff in Scotland, she made the difficult decision to
leave her home and pursue the promise of a living wage
in Edinburgh. The National Health Service in Scotland
(NHS) has been eager to hire qualified medical staff,
citing the need for over 17,000 vacancies in the year
2000 alone. Aleks did some research about nursing in
Scotland, and found that one of the main reasons for
the nursing shortage was Scotland’s ageing population.
This, she learned, meant that as the population aged,
more and more people were in need of health care. One
spokesperson for the Royal College of Nursing asserted
that “we simply can't fill these (positions) simply by
recruiting in the UK."”

Aleks saw these vacancies as an incredible opportunity
that she couldn’t pass up. She contends that the current
medical labour shortage is an advantage for those who
have completed their training and are able to migrate
for work, as “working (in Poland) as a nurse held little
future for me, the pay was barely enough to keep me
going and certainly wouldn't support the costs of having
a family. If there is a need for so many healthcare workers
why not appeal to those outside of the UK, in need of

a steady income?” Since moving to Scotland, Aleks has
had the chance to work with medical staff hailing from
all over the world, including South Africa, the Philippines,
and Australia. And the need for nurses doesn't seem

to be declining any time in the next decade, as 30%

of community nurses are expected to retire in Scotland
alone, not to mention the increased need for care of an
aging population.

Global Voices Questions:
1. Why did Aleks view moving to Scotland as an opportunity that she couldn’t pass up?

2. List one reason other than ageing population, that may contribute to a labour shortage in a country in the global
North.
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2.2 Multimedia Connections

World Health Organization:

The global shortage of healthcare workers
and its impact
http://www.who.int/mediacentre/factsheets/
fs302/en/index.html

Want to find out more about the global
shortage of healthcare workers? This fact
sheet provides a comprehensive discussion

on the topic and includes a world map and a
chart for those more visual learners. The fact
sheet also includes an overview of possible
solutions to the problems that brain drain and
the shortage of healthcare workers creates.

" Global Migration of Nurses” —

Interview with Dr Mireille Kingma,
International Council of Nurses
http://www.globalhealthtv.com/conference/
geneva_health_forum/dr_mireille_kingma_
international_council_of_nurses/

Want to hear more about the push and pull factors driving nurses to leave developing countries? Check out this
interview with Dr. Mireille Kingma of the International Council of Nurses for a concise overview of the issues and the
challenges that many nurses face working in their home countries.

Workpermit.com

Visit Workpermit.com for immigration advice, work visas and work permit services; The website also includes video,
news, resource and job links, including labour demographics and information regarding each country seeking
qualified labour candidates.

http://www.workpermit.com

YouTube

Watch this debate about why migrant workers are good for Britain. The debate brings up points regarding
immigrants’ willingness to take on jobs not necessarily desirable by the current population and where positions for
skilled workers haven’t been filled by the local population.

Part 1 http://www.youtube.com/watch?v=0Fg7wVETAjk

Part 2 http://www.youtube.com/watch?v=0DVs25ejP3Q&feature=related
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3.1 Lesson Plan: Brain Drain and the Race for Global Talent

PLOs Grade Level Time
» See Appendix B » 10,11,12 » 1-2 periods

Preparation:

1. Read 3.1 Student Issue Brief and the Global Voices Case Study. Then determine which activities or projects to use
with the class.

2. Photocopy handouts for each student of 3.1 Student Issue Brief and Global Voices Case Study

The Hook:

1. As a class, ask students to brainstorm a list of jobs/professions that are necessary in order for society to function
and list their suggestions on the board.

2. Then ask students which jobs require higher education/training and cross them off the list.
3. Look at what jobs are left (if any), and ask students: Can society run on these jobs alone?

Procedure:

1. Distribute 3.1 student handouts to each student in the class.

2. Have students read the handouts independently and highlight any words or concepts they are unfamiliar with.
3. Review any content that students have difficulty with. See the Glossary for definitions of key terms and phrases.
4

. Do activity questions either as a class or in smaller groups. For example, you can split the students into groups of 2-
3. Select activity questions for each group to work through. Guide students through the selected activities. Ask one
student in each group to record the group’s answers. Have each group to present their answers to the class.

5. Debrief in a class discussion.
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3.1 Extension Activity: Future-casting the Brain Drain News

Materials Time

» Poster board for news bulletins » 1-2 hours
» Copies of 3.1 Student Issue Brief

Background / Setting the Stage:

In this activity, students will be asked to create their own news cast that spotlights one or more of the long-term
effects of brain drain on both sending and receiving countries. If brain drain from global South to global North
countries continues to increase, what will the world of highly skilled labour and professional work look like in 50
years?

Procedure:

1. Ask students to read through their 3.1 Student Issue Brief handout and to highlight or underline all the effects
(both positive and negative) of brain drain that they can find in the handout. Review these effects together as a
class.

2. Break students into groups of 3 or 4. Have each group choose a facilitator, a recorder, and a presenter (there could
be more then one student presenting the newscast).

3. Assign half the groups the topic question: “What will North America look like in 50 years if the immigration of
healthcare workers from developing countries continues to increase?”

4. Assign the other half of the groups the topic question: “What will Africa look like in 50 years if the emigration of
healthcare workers to countries in the global North continues to increase?”

5. Some ideas for modifications: These questions could be country specific and/or job specific. Each group could pick
a different country and/or a different profession to research.

6. Ask each group to come up with a one minute “future-cast” about the effects of brain drain in 50 years if no
actions are taken to stop it. Their “future-cast” could be a short dramatic radio or TV news cast, or it could be a
poster-board sized news bulletin.

Some key questions for all groups to consider:

1. Are there enough healthcare workers to meet the needs of the population?

. What quality of healthcare is being provided and how has it been affected by brain drain?
. On average, how long does a patient need to wait in order to see a doctor?

. How many doctors are there per 1,000 people?

u b W N

. How has the loss or gain of healthcare workers affected infectious disease rates, life expectancy, infant mortality
rates?

6. Have each group present their future-cast to the class. After all the groups have presented, debrief in a class
discussion.

7. See “Take Action” section of the 3.1 Student Issue Brief for an idea on how students can take this activity one step
further.
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3.1 Student Issue Brief: Brain Drain and the Global Race for Talent

Advertisements like the one seen above are not
uncommon in today’s era of global competition for
professional labour. With many countries in the global
North facing a shortage of workers due to aging
populations and declining birth rates, competition
between nations to attract the world’s highly-skilled
professionals is intensifying. While migration can
open up opportunities for individuals to expand their
professional options, and provide communities with
improved skills, migration can also result in the loss of
a country’s best-educated and most entrepreneurial
citizens. This phenomenon is commonly known as
‘brain drain’. Brain drain occurs when the loss of skilled,
intellectual and technical labour through migration is
greater than the replacement rate of that labour.

Advertisement:

Do you need qualified and highly skilled South
African professionals? Our company continues to
offer our international clients the best candidates
South Africa has to offer. In the fields of Hospitality,

Engineering, Medicine and IT we have the best
talent around. Our candidates continue to impress
their employers with their professional attitude,
keen business insight, loyalty and work ethics.

If you are looking for international candidates,
contact us now to enquire how we can be of
service to you!

Facing labour shortages in their own countries, many companies, government agencies, firms, and other

organisations are focusing their efforts on international recruitment (i.e. the process of finding qualified employees in
another country and encouraging them to move to your country). As a result, there are countless recruitment agencies
based in countries all over the world that have made it their business to connect employers and potential migrating
employees. Often, recruitment agencies and government sponsored campaigns promise potential employees
generous resettlement packages; however, the developing countries that fronted the bill for their education are hardly
ever compensated for their loss.

African countries lose 20,000 skilled personnel to countries in the global
North every year, reducing the capacity of African nations to deliver key
public services, drive economic growth, and call for greater democracy
and development.”

Quick Facts on Brain Drain:

» Between 2001 and 2003, Jamaica, with a
population of less than 3 million, lost nearly

1,000 teachers to the United Kingdom?®.
» Every month, 300 nurses leave South Africa®.
» There are more Ethiopian doctors in Chicago
then there are doctors in the entire nation of
Ethiopia®®.
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Brain Drain and International Development

While Canada has also lost many trained professionals to other countries, such as the United States, it's safe to say
that the effects of brain drain are felt most severely in countries of the global South. This is because many of these
countries lack the economic, political and social infrastructure necessary to cope with the impact of brain drain on
their communities.

Take Africa for example. African countries lose 20,000 skilled personnel to countries in the global North every

year, reducing the capacity of African nations to deliver key public services, drive economic growth, and call for
greater democracy and development'. In addition to serious implications for the health and education sectors, the
continuous outflow of highly skilled workers contributes to a widening gap in science and technology between Africa
and other continents. Africa’s share of global scientific output has fallen from 0.5% in the mid-1980s to 0.3% in the
mid-1990s. In fact, it has been estimated that there are more African scientists and engineers in the USA than in the
entire continent of Africa®.

As Elizabeth Stuart of Oxfam International says, international aid does not always directly address the challenges that
brain drain presents. As a result, efforts to increase international aid to countries in Africa may not matter if the local
personnel required to implement development programmes are gone. In other words, how can development take
place if skilled professionals like teachers, healthcare workers, architects, and scientists leave?

But what is the flip-side to brain drain? Despite all the negative effects that brain drain has, it can have positive
outcomes too. Many highly-skilled workers only leave on a temporary contract, or they return with an international
aid organisation like Doctors without Borders. When these skilled professionals return they bring with them an
enhanced skill set, increased job experience, practice with state-of-the-art technology as well as a different perspective
on their profession and how it is practiced in other parts of the world. Ideally, their enhanced knowledge and
experience is passed onto the community that they serve, which could mean better education and better healthcare.
Brain drain also has a positive impact on the countries and communities that highly-skilled workers are migrating

into. This is because they relieve labour shortages and enrich communities with a different cultural perspective. Also
due to their different cultural experience and background, these migrants are in a unique position to offer a different
perspective or approach to the practice of their profession.

Brain drain presents both opportunities and challenges. Currently, there are more policies in place to attract highly-
skilled workers then there are to retain them. As a result, there are a number of larger questions that need to be
examined when it comes to brain drain and the recruitment of workers from developing countries. Such as, who
is responsible to help reduce the negative impact of brain drain? Should highly-skilled professionals like doctors,
teachers, scientists and computer specialists obey a different set of migration laws? While there is certainly no easy
answer to questions like these, they are still pivotal questions to be discussed in the overall brain drain debate.

Student Review Questions:

1. Review the Millennium Development Goals. Which goals does brain drain have a direct impact on? List the goals
you have identified and explain how and why brain drain has a direct impact on each of these goals.

2. With a partner, think of one example of how brain drain can have a positive impact on each of the following: the
individual migrant, the community into which they migrate, the community that they emigrated from.

Take Action! Send your school a news flash...

See 3.1 Extension Activity. Working together as a class, combine your future-casts into a 30min full-length news cast
special about the impact of brain drain 50 years from now. Create an introduction to the issue for the beginning
and finish the news cast with your own recommendations for how to reduce the negative impact of brain drain.
Videotape your special broadcast and preview the broadcast to your school.
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3.1 Global Voices Case Study: Excerpts from an Interview with Andre

Andre Clark graduated in 1999 from the University of the West Indies in Trinidad and Tobago
with a Masters degree in environmental engineering. Andre was awarded a prestigious award for
the best masters’ thesis in the sciences at the University of the West Indies. He was immediately
offered a job at home in Barbados with the Island’s biggest construction company. Andre left
Barbados in 2003 when he took up a job offer in Florida.

Q: Why did you leave your job in Barbados?

Andre: Initially | was really excited about the job in Barbados. It meant that | could live closer to my family and it
seemed | would be one of the few people lucky enough to have a job where | could apply the skills and knowledge
of my degree. Shortly after | started | realised that the work | was being asked to do required basic engineering
skills and it wasn't very challenging or stimulating for me. | was disappointed again when the company refused to
give me any financial support to pursue a PhD. All of these factors had me itching to pull up my roots and move
on, so when | was offered the job in Florida, | jumped at the opportunity.

Q: What drew you to the job in Florida?

Andre: In 2003 a top environmental engineering firm in Florida that my company had been working with offered
me a senior engineering position in which | could better exercise the knowledge and skills | gained during my
Masters. They were impressed with the work | had done in Barbados and recognised my potential to do more.
The job paid US$95,000 (more than twice what | was earning in Barbados). If | worked there for two years the
company said they would likely offer me financial support to pursue a PhD on condition that | worked with

them for another two years after finishing the degree. So, it wasn't really a choice — how could | turn down an
opportunity to work with such a reputable company, earn so much more money, and at the same time, obtain my
PhD, all paid for?

Q: Would you consider returning to Barbados?

Andre: | would like to, but unless better job opportunities are created, | can’t see myself going back. Unlike in
Barbados, my new job in Florida allows me to exercise the knowledge and skills | learned in my degree to the best
of my potential. Plus, | feel that there are more opportunities for promotion. Here | feel like my post-graduate
education is appreciated and rewarded. And a higher salary means it's much easier for me to save and plan for the
future. So until Barbados can offer me these same things, it's unlikely that | will move back.

Global Voices Questions

1. What were the push and pull factors in Andre’s decision to migrate from the Barbados to Florida?

2. Brainstorm how the government of Barbados could attract individuals like Andre back to Barbados to work.
3. In your opinion, how will the loss of a highly-skilled environmental engineer like Andre affect Barbados?
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3.1 Multimedia Connections

World Bank: Research, database and documentation on brain drain
http://econ.worldbank.org/\WBSITE/EXTERNAL/EXTDEC/EXTRESEARCH/EXTPROGRAMS/EXTINTERNATIONAL
0,,contentMDK:20665646-menuPK:1719317-pagePK:64168182-piPK:64168060-theSitePK:1572893-isCURL:Y,00.
html

Find out more about what the World Bank has to contribute to information and statistics on brain drain. The World
Bank provides financial and technical assistance to developing countries around the world. The International Migration
and Development research group of the World Bank produces extensive data and analysis on the development impact
of migration.

World Health Organization: The global shortage of healthcare workers and its impact
http://www.who.int/mediacentre/factsheets/fs302/en/index.html

Want to find out more about the global shortage of healthcare workers? This fact sheet provides a comprehensive
discussion on the topic and includes a world map and a chart for those more visual learners. The fact sheet also
includes an overview of possible solutions to the problems that brain drain and the shortage of healthcare workers
creates.

Audio/Visual links:

CBC Radio’s “The Current”: Karin Wells" documentary The Big Commute September 23, 2008
Part one: http://www.cbc.ca/thecurrent/2008/200809/20080923.html
Part two: http://www.cbc.ca/thecurrent/2008/200809/20080924.html

For an on-the-ground account of migration and brain drain in the Philippines listen to Karin Well's documentary The
Big Commute. Wells travels to the Philippines to explore the country’s labour migration industry and, specifically,
the healthcare workers and teachers that use it. Through a combination of interviews, statistics and investigative
fieldwork, Wells provides an in-depth look at the culture and industry that has developed in the Philippines around
labour migration.

" Global Migration of Nurses” — Interview with Dr Mireille Kingma, International Council of Nurses
http://www.globalhealthtv.com/conference/geneva_health_forum/dr_mireille_kingma_international_council_of_
nurses/

Want to hear more about the push and pull factors driving nurses to leave countries in the global South? Check out
this interview with Dr. Mireille Kingma of the International Council of Nurses for a concise overview of the issues and
the challenges that many nurses face working in their home countries.

The New York Times: Reverse Brain Drain
http://www.youtube.com/watch?v=JDBoo7shhXA

How has the most recent global economic crisis affected brain drain? This short video highlights the movement of
business and financial professionals back in China after a high number of lay-offs and cutbacks in the United States.
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3.2 Lesson Plan — “Is There a Doctor in the House?” Migration and Health
Sector Brain Drain

PLOs Grade Level Time
» See Appendix B » 11,12 » 1-2 periods

Preparation:

1. Read 3.2 Student Issue Brief and the Global Voices Case Study. Then determine which activities or projects to use
with the class.

2. Photocopy handouts for each student of 3.2 Student Issue Brief and Global Voices Case Study

The Hook:
1. Ask students to raise their hands if they think there is a shortage of healthcare workers in Canada.

2. Then ask students how they know there is a shortage of doctors. What are some of the indicators? Long
emergency room waits, fewer doctors in rural and remote rural locations, and long wait times to see specialists are
all possible answers.

3. Ask the students if they think these shortages are consistent across Canada — are some areas more affected? If so,
why is this? Can they think of any recent examples? Are there any parallels with access to healthcare in developing
nations?

4. Then ask students to consider this: As of 2006 the World Health Organization estimated that Canada had on
average 19 doctors per 10,000 people; whereas Malawi has on average 2 doctors per 100,000 people.

5. Ask students to brainstorm how this drastic shortage of doctors in Malawi might affect that country’s healthcare
system and the health of its population.

Procedure:

1. Distribute 3.1 student handouts to each student in the class.

2. Have students read the handout independently and highlight any words or concepts they are unfamiliar with.
3. Review any content that students have difficulty with. See the Glossary for definitions of key terms and phrases.
4

. Do activity questions either as a class or in smaller groups. For example, you can split the students into groups of 2-
3. Select activity questions for each group to work through. Guide students through the selected activities. Ask one
student in each group to record the group’s answers. Have each group to present their answers to the class.

5. Debrief in a class discussion.
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3.2 Extension Activity: Put a Plug in it! Policy Solutions to Brain Drain

Materials Time
» Chart paper or poster board » 1-1.5 hours
» Markers

» Tape for posting

Background / Setting the Stage:

In this activity students will pretend they are recruitment officers that have been hired by their local health authority.
Concerned with the effects that brain drain is having on countries in the global South, the president of the health
authority has asked the recruitment officers to create a code of conduct for the recruitment of healthcare workers
from countries in the global South. Their code of conduct should specifically address the question: How can they
reduce the negative impacts of recruitment and brain drain?

Procedure:

1. Review what a code of conduct is — a set of rules outlining the responsibilities or “best practice” for an
organisation.

2. Ask students to choose a partner. Then ask students to spend 20 minutes brainstorming a code of conduct for their
company. Remind students that brainstorming means writing down any ideas that come to mind, no matter how
“wacky” they may seem.

3. When they are done, ask students to go through their ideas and choose 5 rules that they think are essential when
recruiting healthcare workers from the global South.

4. Then ask students to form a group with another set of partners and compare their lists. Ask students to combine
their lists by selecting the top 7 rules out of the two lists and create a new code of conduct that they can all agree
on.

5. Hand out chart paper or poster board to students and ask them to write their new code on chart paper and to
make sure that it is written large enough so that everyone can read it from a distance.

6. Now ask students to add one more thing — How will you make sure your employees comply with your code? What
kind of monitoring would you put in place? What would happen to violators? Ask students to write the answers to
these questions at the bottom of their code or on a separate sheet.

7. Have each group post their code on the wall and present it to the class.

8. After each group has presented their codes, compare the differences and similarities between them and debrief in
a class discussion.

9. See “Take Action” section of the 3.2 Student Issue Brief for an idea on how students can take this activity one step
further.
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3.2 Student Issue Brief — “Is There a Doctor in the House?” Migration and

Health Sector Brain Drain

In recent years, a number of demographic and societal

changes have combined to create a significant shortage
of doctors, nurses, and healthcare professionals in low,

middle, and high income countries. In 2007 a universal
shortage of 4.3 million health workers was reported by
the World Health Organization?'.

In countries such as Canada and the United States,
national healthcare systems periodically experience
shortages of nurses or physicians. By contrast, countries
in the global South have long since experienced chronic
shortages. These shortages are rooted in a lack of
healthcare funding and resources that prevents the
training or retraining of sufficient numbers of nurses,
physicians, or other healthcare professionals.

Although this shortage is being felt world-wide, it is
most severe in Africa. The evidence of this crisis is very
apparent in Malawi, a small landlocked country in south-
east Africa. In 2006, it was reported that Malawi had just
two doctors for every 100,000 people. In contrast, the
United States had an estimated 247 doctors for every
100,000 people?. Increasingly, healthcare workers from
countries like Malawi are moving, and/or being actively
recruited to higher-income countries. As of 2007, almost
1in 5 of all nurses and mid-wives trained in sub-Saharan
Africa were working in countries in the global North?3.

Reasons and motivations for health-care workers to
migrate are many. Burdened by the extraordinary
demands created by the HIV/AIDS epidemic, healthcare
workers in sub-Saharan Africa often find themselves
working long hours in difficult conditions for very little
pay. Doctors and nurses alike are under immense pressure
due to the large number of patients they are required

to see. Furthermore, they often do not have the proper
supplies and equipment to give patients the treatment
that they require.

Quick Quote:

“There are so many patients here to see. The
number is about 75 to 100 patients per
day. Sometimes people wait for hours to be
attended to. Yesterday | was alone on duty
without even any medical assistant to help
me. Sometimes | have to do both day and
night shifts in the same day! We need at least
five more nurses here.

— Loveness Makeyi, 35, Nurse/Midwife,
Khonjeni Clinic, Malawi.
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How can Policy affect Brain Drain in Healthcare?

The most obvious solution to this problem is for countries in the global South to improve working conditions and
salaries for healthcare workers. But governments simply do not have the money or resources to do this. Instead, some
countries are exploring cheaper improvement options, such as subsidised housing and transportation to and from
work. Another approach to this issue is through encouraging temporary migration. The Caribbean has developed the
Managed Migration Program that attempts to balance the needs of healthcare systems with the needs of workers.
One project inspired by the programme allows Jamaican nurses to work half the month in Miami and the other half
in Jamaica?*. In this case, temporary migration allows healthcare workers to reap the benefits of migration (high pay,
increase and diversification of knowledge) without leaving the healthcare systems of home.

Some countries in the global North have also made an effort to reduce the negative impact of brain drain on the
global South. For example, The Commonwealth Code of Practice for the International Recruitment of Health Workers
is the result of the attempt of several countries in the global North to create a policy solution to brain drain in the
global South. The Code was adopted at a meeting of Commonwealth Health Ministers in Geneva in 2003 in response
to the shortage of healthcare workers in many of the Commonwealth countries. The Code calls recruiters (and recruits
too) to abide by three main guiding principles — transparency, fairness, and mutuality of benefits:

1. Transparency: requires recruiters to be open about the type of skills, expertise, number of recruits, grades being
sought, and details of recruitment offers.

2. Fairness: requires that recruits will be treated with equal rights and equal employment benefits /opportunities as
staff in the receiving country. Fairness also means that recruits must not be denied the right to migrate to countries
that wish to admit and employ them.

3. Mutuality of Benefits: assures that each country benefits from the process of recruitment and the subsequent
migration of healthcare workers?.

Although the Code is not legally binding, it does reflect a general consensus on the issues as well as provide a set of
guiding principles for healthcare worker recruitment. When creating a policy solution to brain drain, it is important
to remember that migration impacts both sending and receiving countries. Therefore, policy should benefit both
countries involved in the process.

Student Review Questions:

1. Review goals 4-6 of the Millennium Development Goals. List 6 ways (2 for each goal) that the emigration of
healthcare workers from the global South could delay the achievement of these goals. Review the role that
Developing Nation Structural Adjustment Programmes might be playing in this — what actions could be taken at
an international and national level to improve conditions for healthcare workers in their home countries? Would
this facilitate more healthcare workers remaining in their countries?

2. If every country adopted the guiding principles of The Commonwealth Code of Practice for the International
Recruitment of Health Workers, what would the third principle, the mutuality of benefits, look like in practice?
How could countries ensure that the recruitment and migration of healthcare workers benefited both sending
and receiving countries? What would be the pros and cons of receiving countries paying a “fee” to cover the
(education) cost of newly trained recruits? How could this work in practice?

Take Action! Make Your Voice Heard...

Create a code of conduct for the recruitment of highly-skilled workers (see 3.2 Extension Activity). Do an internet
search and find out which companies and/or recruitment agencies based in your province recruit highly skilled workers
internationally. Research the company’s own code of conduct (if they have one). Send them an email about your
research, and mail or email a copy of your code of conduct to them.
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3.2 Global Voices Case Study: Harriet’s Big Decision

For as long as she can remember, Harriet has wanted to
become a nurse. Growing up in rural Uganda, pursuing
her dream career has been an uphill battle. In her family,
the women were the ones who were expected to stay
at home and tend to the children and other domestic
chores. In her village, it was rare that girls finished high
school, let alone attend nursing school. But Harriet

had a dream. She finished high school and managed

to convince her parents to allow her to go to Makerere
Medical School.

Now she has graduated and become a registered nurse,
but her struggle continues. She has secured a position in
a rural clinic in Kamuli District in southern Uganda where
she knows her skills are needed the most. “It is hard for
people here” she says “There is great poverty and HIV/
AIDS has infected many people, which makes it worse. Most do not have the money to take transportatlon into the
town centres for treatment at hospitals, so they rely on this small clinic.” And they rely on her. As of 2005, Uganda
had only six registered nurses for every 100,000 people?®.

Harriet is the only trained medical staff at the clinic and she admits that her job is very challenging. She explains: “Just
yesterday | had to choose between helping a woman give birth and treating a child with a severe case of malaria.

I had no one to help me.” Being the only trained medical staff for miles, Harriet is on call 24 hrs a day, seven days

a week — she usually sleeps at the clinic at least three times a week. The pressure on her is immense, and yet she
makes very little money. Earning less then $100 a month, nurses in Uganda are some of the lowest paid nurses in all
of sub-Saharan Africa?’.

So, Harriet has made a big decision — she has decided to move to Canada. "l love being a nurse, but here | don't
make enough money, I'm always tired, and the clinic runs out of essential supplies far too often. | am just one person
and | can't properly tend to the needs of my patients. | did some investigating and found out that | could earn more
than $3,000 a month working in Canada. This means | would be able to save money so that one day when | have a
family of my own, | will be able to send my children to a good school” she explains. Harriet's aunt is already working
as a nurse in Canada, and she has offered to help Harriet make the move. When asked how she felt about leaving an
area that so desperately needs her skills, she said: “I have to think of my future. Of course it upsets me to leave the
clinic and to leave all the people in the community with no nurse, but if my country needs me so much they have to
be able to meet my needs too.”

Global Voices Questions:
1. Why has Harriet decided to leave her job in Uganda and immigrate to Canada? Make a list of at least 4 reasons.
2. How will Harriet's emigration affect the community where she worked?

3. Re-read the last line of this case study. Brainstorm 3 different ways that Harriet’s country (i.e. the government of
Uganda) could help to “meet her needs."”
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3.2 Multimedia Connections

World Health Organization:
http://www.who.int/en/

Want comprehensive, up-to-date facts on global

health issues? Check out the WHO. The World Health
Organization (WHO) coordinates global health issues
within the United Nations system. Their website has a
wealth of statistics illustrated on maps, charts and graphs
as well as media updates regarding current health issues
of concern, including healthcare worker migration, and
medical brain drain.

Doctors without Borders:
http://www.doctorswithoutborders.org/news/issue.
cfm?id=2391

Interested in how the shortage of healthcare workers is
affecting the AIDS epidemic in Africa? Check out this
report published by Doctors without Borders in May 2007. The link posted above will take you to a comprehensive
summary of the report that includes a chart, maps, country profiles and a point form explanation of why there is a
shortage of workers in these specified regions.

Health GAP: Health Care Workers:
http://www.healthgap.org//hcw.htm

Health GAP (Global Access Project) is a US based organisation that campaigns for the universal access to affordable
healthcare worldwide. Check out Health GAP’'s Health Care Workers campaign and see how they are taking action to
address the global shortage of health workers.

Physicians for Human Rights (PHR):
http:/physiciansforhumanrights.org/site-search/search.jsp?query=brain+drain

PHR is an organisation that mobilises health professionals to advance health, dignity, and justice and promotes the
right to health for every person. Visit the link posted above to find out about PHR's recommendations to address
Africa’s health worker shortage, a fact sheet on Africa’s medical ‘brain drain’ crisis and much more.

Video:

Journeyman Pictures: “Packing for Canada”
http://www.youtube.com/watch?v=RI8eaqn129E

Watch this video about physicians leaving South Africa and heading for Canada to get an insider’s view on the
reasons behind the migration of these highly-skilled professionals to developed countries, including their perception of
security and the future of their children.

*Journeyman Pictures is an independent distributer of current news features, documentaries and other footage.
For more information on Journeyman Pictures visit their website: http://www.journeyman.tv/
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4.1 Lesson plan — Women on the Move

PLOs Grade Level Time
» See Appendix B »10,11,12 » 1-2 periods

Preparation:

1. Read the 4.1 Student Issue Brief and Global Voices Case Study. Then determine which activities and/or questions to
use with the class.

2. Photocopy handouts for each student of the Student Issue Brief and Global Voices Case Study.

The Hook:
1. Write the following quote on the board:

2. "Gender equality is more than a goal in itself. It is a precondition for meeting the challenge of reducing poverty,
promoting sustainable development and building good governance.” — Kofi Annan, UN Secretary General from
1997-2006

3. Discuss the meaning of the quote with the class. Some key questions to ask: What is gender equality? What
does he mean by describing it as “a precondition”? How can gender equality help to reduce poverty? Promote
sustainable development? Build good governance? Any ideas on how gender equality is important for migration?
How might migration be different for women and men? What are some of the challenges/inequalities faced by
women migrants?

Procedure:

1. Distribute the 4.1 student handouts to each student.

2. Have students read the handouts independently and highlight any words or concepts they are unfamiliar with.
3. Review any content that students have difficulty with. See the Glossary for definitions of key terms and phrases.

4. Do activity questions either as a class or in smaller groups. For example, you can split the students into groups of 2-
3. Select activity questions for each group to work through. Guide students through the selected activities. Ask one
student in each group to record the group’s answers. Have each group present their answers to the class.

5. Debrief in a class discussion.
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4.1 Extension activity: Gender is a Cross-cutting Issue

It is generally accepted within development programmes that gender is a cross-cutting issue. A cross-cutting issue
is an issue that “cuts across” other development issues, affecting the achievement of all development goals. An
example would be — in a project that aims to increase the number of children in primary education, the number
of girls who gain access to this education will only be increased if the community first understands and accept the
reasons why it is important to educate girls.

Divide the class up into 9 different groups, assigning each group one of the Millennium Development Goals. Ask each
group to brainstorm 3 different ways that gender affects the achievement of their goal. Share the findings with the
class.

Ask each group to think of a development project/group that they know of — these could be examples from within
their community, examples they think of themselves, or examples that you prepare beforehand and provide them
with. Ask them to work in their groups to consider their project and the ways that gender could impact its success.
Ask the groups to think of gender interventions that could improve the likelihood of the project being successful

— ask each group to report back to the class.

Example: A group of social workers in Canada are raising funds to help to train new social workers for an HIV/AIDS
project they support in Zambia — through this they hope to increase the number of community members accessing
HIV/AIDS counselling.

Gender interventions:

If they do not ensure that there are women as well as male counsellors they will reduce the number of women who
feel comfortable coming forward for counselling;

If they do not ensure that the counselling takes place at a time and place that women and girls can access, they will
reduce the number of women and girls for whom it is accessible;

The impacts on women and girls who become known within their family/community to be HIV+ can be more severe
than those on men. If the project fails to understand this and provide necessary supports then fewer women and girls
will access counselling;
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4.1 Student Issue Brief — Women on the Move

We know that women are on the move — but
why? The demand for women workers is at an all-
time high and growing — today women constitute
almost half of international migrants worldwide?®
— with an estimated 95 million women now living
outside their country of origin. Historically women
have migrated for reasons of family or marriage,
but in recent years economic factors and the desire
to escape gender discrimination have become major
driving factors.

As we have already learned, there are positive and
negative effects to the migration of labour and
this extends to the migration of women also. For
some women migration brings economic freedom
and empowerment, but for others human rights
violations, abuse, and poverty are more the reality.
While many women will earn more as migrant
workers, they will often find they earn less than their male counter-parts. Skilled women may find they earn more
than in their country of origin — but by working jobs well under their level of professional skill. While some of these
factors also affect men, there are others areas where women and girls are particularly vulnerable.

The majority of migrant women are employed in the informal sector — as domestic workers or in the entertainment
industry — as neither sector is traditionally well regulated, women are left vulnerable to financial, sexual, emotional,
and physical abuse. In Taiwan, for example, migrants who work as caregivers or domestic service providers are

not protected by Taiwan Labour Standards Law. This means that these migrant workers, the majority of whom are
women, are: “especially vulnerable to exploitation, abuse and sexual harassment”?°.

The trafficking of women is a vast issue that merits an entire resource to itself and we fully encourage you to
undertake further research into this burgeoning issue. The growth of the internet has provided multiple opportunities
for those who would take advantage of women and girls to ply their trade, with false advertising of job opportunities
now more widespread. In Israel alone an estimated 3,000 women a year end up in forced sex-work, having entered
the country on false job promises.=°

While there are challenges for women migrants, there are also many benefits including the opportunity to better
support themselves and their families. Earning money abroad and sending it home to relatives (known as remittances)
can be a very empowering experience for migrant labourers. Women'’s remittances make up a large part of some
country’s revenues, as women tend to send home a high proportion of their wages. Banking services geared toward
women have been developed to help address the sending and receiving of remittances by women. These programmes
help both senders and recipients gain financial freedom and skills.

“The demand for women workers is at an all-time high and growing — today
women constitute almost half of international migrants worldwide.”?
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There are distinct challenges and benefits of foreign work for women and it is imperative that policymakers address
the unique challenges women migrants face. Whether we are considering language difficulties, changes to traditional
family roles, a lack of human rights or labour regulation, a lack of gender-specific policy regulation, lower wages to
male counter-parts, the dual burden of working and caring for the family, anti-immigrant discrimination, domestic
abuse or unsafe jobs, women face formidable issues at each stage of the migratory and integration process; thus, the
different levels of government should be supported to develop strong policies to protect women at each stage.

In addition, countries must bring a gender perspective into all policies related to migration so that before any
decision is made, an analysis of their effects on both women and men is ensured in order to make the most of
women’s specific skills and to protect them from abuse. As women migrants continue to send remittances and
create opportunities for themselves and their families, it is crucial that we recognise and protect their role in the
development of our world.

Student Review Questions
1. What are some examples of policies that might help to better protect women migrants?
2. What kinds of things might migrant women do to create support systems in their new communities?

3. Why might it be difficult for some migrant women to return to their home countries? Work in small groups to
come up with some ideas.

Take Action! How you can get involved...

Let your government know just how important equality is to you! Contact your local government representative using
the website below and suggest women-friendly migration policies.http://canada.gc.ca/directories-repertoires/direct-
eng.html

United Nations instruments that protect
the rights of migrant women include —
International Convention on the Protection
of all Migrant Workers and their Families;

Convention against Transnational Organised
Crime; Convention on the Elimination of

all forms of Violence Against Women; UN
General Assembly Resolution on Violence
Against Women Migrant Workers.
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4.1 Global Voices Case Study: Nishtha's Balancing Act

Nishtha lives in Toronto with her husband, Ahmed, and
their 4 year old son, Aadi. The family left their hometown
in the Doaba area of Punjab in 2006, seeking a better life
and hoping to obtain better work opportunities. Nishtha
commutes one hour everyday to work 12-hour shifts at

a fabric factory, and sometimes on weekends she also
babysits for one of their neighbours. One of the reasons
why Nisththa must work so hard is that Ahmed, who
does not speak English fluently and has had difficulty
finding a job and integrating into society. Ahmed was a
well respected school teacher in their village in India, but
his qualifications are not recognised here in their new
home. So Nishtha has become the primary bread winner
and Ahmed has had to take on many of the domestic
responsibilities. Nishtha is just one out of thousands of immigrants who leave India to settle in Canada each year.
Immigration from the Asia and Pacific areas account for much of Canadian immigration.

Nishtha counts herself lucky to be able to work and support her family in Canada. Even though she does not have a
university education, her salary is now seven times more than she was earning as an agricultural worker in her home
town. But she fears for the long-term stability and integration of her family into Canadian society.

Nishtha finds it difficult to balance her roles as a mother and wife while at the same time facing the challenges that
being a lower class, immigrant working woman presents. Ahmed argues with her about her new ‘American’ way of
dressing because he feels that she is disgracing her Hindu roots. Since she started her job at the fabric factory, she has
had very little quality time to spend with her son Aadi, and he has taken to throwing a tantrum each morning when
she leaves for work. On her way to and from work, she feels men leer at her because she is ‘exotic’ and ‘different’
looking. Nishtha wants to fit into her new environment, but at the same time she does not want to lose touch with
her roots. She wants to be a good mother, a good worker, and to make her husband proud. But in her efforts to do
s0, she too is sinking into depression.

Nishtha has found an outlet to her troubles at home by reconnecting with her Hindu practice at least twice a month
with a local immigrant women’s group. This practice enables Nishtha to connect with other migrant women in
Canada. It also offers the opportunity for families to connect, and this helps to build community strength and support.
Nishtha is starting to feel a bit more comfortable in her new environment, and she continues to work hard and
support her family while they adjust.

Global Voices Questions:

1. With a partner, discuss some of the challenges Nishtha faces in her new home. Are any of these challenges
specifically related to her gender?

2. Do you think that some of Nishtha's experiences as a working woman are similar to the experiences of other
Canadian working women? Explain how and why.
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4.1 Multimedia Connections

United Nations INSTRAW Gender and Migration Virtual
Community
http://www.un-instraw.org/grvc/

Interested in gender and migration? This website is a
great forum for learning about gender-based issues faced
by migrants, and also acts as a space for debate and
reflection. A comprehensive selection of online resources
and a calendar of global events are also featured.

Rural Women Making Change (RWMC)
http://www.rwmc.uoguelph.ca/

This University of Guelph project is funded by the Social
Sciences and Humanities Research Council of Canada.
The programme supports rural women’s projects for
change in many settings of their living and working.
Highlights of RWMC include numerous research projects
and a zine — Gural. Migrant workers and migrant
women in Canada are central topics, and this website
provides information and suggestions for influencing the
formation of policy.

GEMMA — Enhancing Evidence Based Policy-Making in Gender and Migration

http://www.gemmaproject.eu/

Want to find out what other countries are doing to help improve migration for women? The GEMMA project is a
partnership of five European nations with a primary goal of improving coordination between researchers, policy-
makers and civil society organisations in the field of Gender and Migration. The website provides extensive data for
European migration, as well as policy recommendations, publications, and links to important migration documents.
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4.2 Lesson Plan — Supporting Cultural Integration

PLOs Grade Level Time
» See Appendix B »10,11,12 » 1-2 periods

Preparation:
1. Read 4.2 student issue brief and the case study and determine which activities or projects to use with the class.
2. Photocopy handouts for each student of 4.2 Student Issue Brief and the Global Voices Case Study.

The Hook:

For this activity, you will need an object that can be passed around easily such as a pencil or a book. This activity is
designed to illustrate the hindrances created when there is no clear understanding of the rules governing a society or
workplace.

Have students make a circle and explain that you will be passing an object around the circle. All they have to do is
take the object and pass it to their neighbour. What you do not tell them is that there are three rules each student
must abide by to make the pass ‘successful’:

1. You must pass with your right hand
2. You must look at the person you are passing to in the eyes
3. You must not smile while passing the object

Pass to the first student, secretly modelling the three rules. Watch as students pass the object around the circle. If a
student breaks any of the rules, have them stop and try again. Each student has three tries until he/she must step out
of the circle for the remainder of the game.

Once the object has been passed around the circle discuss with the class their reactions. Did anyone figure out the
rules? What did it feel like to be sent out of the circle? Explain that often migrant workers are exploited due to their
lack of understanding of their rights as a worker. How does this game relate to the situation of migrant workers?

Procedure:

1. Distribute 4.2 student handouts to each student in the class.

2. Have students read the handout independently and highlight any words or concepts they are unfamiliar with.
3. Review any content that students have difficulty with. See the Glossary for definitions of key terms and phrases.

4. Do activity questions either as a class or in smaller groups. For example, you can split the students into groups of 2-
3. Select activity questions for each group to work through. Guide students through the selected activities. Ask one
student in each group to record the group’s answers. Have each group to present their answers to the class.

5. Debrief in a class discussion.
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4.2 Extension Activity: UN Task Force on Cultural Integration

Materials Time
» None » Homework activity and 1 period

In this activity you are going to create a mini-UN task force to look at the cultural integration of migrant workers. The
objectives are to learn more about how migrant labour is affecting countries, identify the key issues countries struggle
with, and create a draft charter to improve cultural integration.

Divide the class up into groups of 2-3 students — each small group is assigned a country of focus. While as a class
you can designate some of these countries, to make sure that you highlight some of the most pressing issues, you
should ensure that the following countries are included: Canada, United Kingdom, France, Italy, Australia, Japan.

As homework students are asked to research in their groups how migrant workers are integrating into their country
of focus. Ask them to list the positive impacts and some of the challenges the countries are facing and how they are
addressing these challenges.

In class, set up a forum that represents a mini UN. Appoint one of the students to be the chair of the task force. Have
the chair invite each student group make a report to the task force on the positive impacts and challenges they are
facing and how they are handling them.

After each presentation have the chair call for observations or questions relating to the potential impacts of each
focus country’s challenges and strategies for addressing them.

After the focus country reports have the chair (you could do this yourself if more appropriate to your class) facilitate a
discussion of the issues that either come up most often, or seem most important — look for examples of best practice
in addressing these issues across the countries of focus.

From these examples of best practice have the students develop a draft UN charter to support effective cultural
integration.

Send us your charters (info@videa.ca) and we will profile them on the VIDEA website!
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4.2 Student Issue Brief — Cultural Integration — the Good, the Bad and the
Policy Solutions

If there is one thing that the study of human history has taught us, it is that migration trends are long term and create
lasting change. The combination of Globalisation and migration together have created increasingly multi-cultural
countries particularly in the global North. In Canada, by May 15, 2001, 5.4 million people, or 18.4% of the total
Canadian population, were born outside the country®'. However, history has also shown us that the integration of new
or different cultures into a society presents its own set of opportunities and challenges.

Cultural Integration — the Challenges

One of the unintended and unfortunate effects of migrant labour is discrimination in the workplace. Many times
migrants don't know their rights, and/or the system that has been put in place to protect them is either inadequate, not
properly enforced, or simply does not exist. As a result, migrant workers are often taken advantage of in the workplace.
The agricultural industry in particular has been accused of many human and labour rights abuses — with reports of
migrant workers being forced to work long hours with no breaks in substandard working and living conditions. Highly-
skilled workers have reported facing a “glass ceiling” at work where they may have the skills and the experience required
to do the job, but feel they are denied the chance to progress because they are “foreign.”

Another significant repercussion is that of societal discrimination and prejudice. In some countries, particularly in the
face of the global economic crisis, migrant workers are being blamed for rising unemployment. But even before this,
countries such as the United Kingdom and France were encountering an increase in racial tensions which have led to
such actions as the recent election of 2 British National Party (BNP) MP’s in the UK, who ran (partly) on an anti-immigrant
election platform. Meanwhile in Japan, as part of their economic response package, blue collar Latin American workers
are being paid to return to their country of origin according to Jiro Kawasaki, Senior Law Maker of the Ruling Liberal
Democratic Party of Japan, “we should stop letting unskilled labourers into Japan — | do not think that Japan should
ever become a multiethnic society.”

Policy — A Framework for Integration

The integration of migrant workers is a multifaceted two-way process which requires efforts by all parties concerned,
including a preparedness on the part of workers to adapt to the host society without having to forego their own cultural
identity, and a corresponding readiness on the part of host communities and public institutions to welcome migrant
workers and meet the needs of a diverse population. The process of integration is complex and gradual, comprising
distinct but inter-related legal, economic, social, and cultural dimensions, all of which are important for workers’ ability
to integrate successfully as fully included members of society. An integrated programme might include the embedding of
cultural integration policies throughout the host country’s economic, social welfare, legal and educational systems.

Cultural Integration — the Opportunities

There are also many positive impacts that the integration of new or different cultures brings to a society. Migrants
contribute to the creation of a rich multicultural society, adding diversity to the daily life of all citizens. This means that
we all have access to different traditions and ways of life, including increased access to ethnic food, religion, arts, and
entertainment. In June 2009, Canada announced the launch of a new multiculturalism mentorship programme, the
Somali-Jewish Canadian Mentorship Project, a program aimed at improving cross-cultural understanding and facilitating
the integration of newcomers through mentoring and training.

While governments remain the primary actors in the domain of international migration, many other stakeholders,
including local authorities, labour organisations, the private sector, NGOs, educational institutions and migrant
associations, are well placed to contribute to the formulation and implementation of migration policy. The engagement
of these groups is crucial to ensure that migration policies and programmes promote worker’s rights, are culturally
sensitive, take account of local specificities, and recognise the importance of gender issues.
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Cultural integration — the role of Diaspora Communities

Increasingly researchers are recognising the potential
of diaspora as agents of development — and not just

because of the impact of remittances — many migrants “From disaster relief to business development,
invest in businesses, corporations and/or non-profit from exporting machinery to importing
groups in their home countries. For example, 19 out of ideas, from instigating war to searching out
the top 20 Indian software businesses were founded or paths to peace, many Diaspora groups and
are managed by professionals from the Indian diaspora®. individuals are playing significant roles in
The Government of India has recognised the significance their countries of origin”?*.

of these numbers and has recently adjusted their
citizenship policies so that Indian migrants can hold dual
citizenship. As a result of this policy, it has become much easier for Indians living abroad to travel to and invest in their
country of origin.

Migrants can also contribute to development when they return home with new skills and enhanced knowledge /
experience. Whether they return home on a temporary or permanent basis, they often pass on newly developed skills
and knowledge to the communities that they have returned to.

The eighth and final goal of the Millennium Development Goals calls for the creation of global partnerships for
development. Diaspora communities offer an ideal opportunity for partnership and solidarity between global North
and global South countries because they provide a tangible link between nations. The study of exactly how these
partnerships could be, and are formed is very new. However, there are several organisations emerging who are
working to understand and support diaspora communities. One example of this is through the South African Network
of Skills Abroad (SANSA), an organisation that links professional South African diaspora with their counterparts at
home**. Not only does this network provide a platform for sharing ideas and knowledge, it also promotes the use
and presence of information technology across South Africa and beyond. Integration, respect, and understanding
of migrant workers can strengthen existing global partnerships as well as foster new ones. The social, cultural and
economic contributions of diaspora communities can enrich and reinvigorate both urban and rural communities of
receiving countries.

Student Review Questions

1. List three reasons why some migrants face discrimination in theworkplace? In what ways can we work to ensure
that migrant workers are not discriminated against?

2. Other than governments, list the other stakeholders that can contributeto the formulation and implementation of
migration policy. List local organisations in your own community work to support migrants.

3. One obvious way in with diaspora communities support development isthrough remittances. What are three other
ways in which diaspora communities aid development?

Take Action! Spread the Word

Working in groups of two or three, investigate which local, regional, or national organizations are working with
diaspora communities. Pick an organisation to research, and put together an informational pamphlet highlighting
the organisation’s mandate, location, events, contact information etc. Circulate the pamphlet in your community to
institutions working with migrants such as your local immigrant and refugee, or intercultural organisation.
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4.2 Global Voices Case Study:

Gayesh Dilshan has been working as a construction worker in Dubai,
United Arab Emirates (UAE) for the last 4 months. He is one of over 2
million migrant workers and one of over 52,000 Sri Lankan migrant
labourers working in the UAE on temporary contracts. Through an

agent in Sri Lanka, Gayesh managed to secure a work visa and a 2 year
temporary contract with a Dubai construction company as a construction
worker. Though it is forbidden under UAE law, the agent charged Gayesh
$2,400 for his role in helping him secure the visa and contract. Because he
couldn’t afford to pay the fee at the time, Gayesh will pay the agent over
the course of the year.

Gayesh works on the construction site about 12 hours a day for 6 days a week and earns about $250 a month (or
$3,000 a year). He pays his agent $100 a month and sends the rest home to his family in Sri Lanka. As a part of

his contract, the construction company provides Gayesh with housing and access to (free) food canteens. Gayesh
sleeps in a dormitory-style dwelling where he shares a small room with 7 other migrant workers and shares common
bathrooms and showers with dozens of other men. Gayesh complains that he feels he was misled about the working
and living conditions and says he would never have chosen to come Dubai had he known some of the terms of the
contract. But as a semi-literate 21 year-old, Gayesh could not read his contract and had to rely on his agent to provide
him with the details. Gayesh is thus working much more and earning much less than he expected.

It was only after he arrived in the UAE that Gayesh discovered the restrictions placed on his temporary work visa
meant could not move to a different job in the UAE. Because international conventions or UAE labour laws and
regulations are rarely enforced in cases relating to temporary migrant labourers, Gayesh is largely excluded from any
labour-related legal protection. Furthermore, the UAE does not recognise the right of temporary migrant workers

to organise, bargain collectively, or strike. There is thus no effective forum for Gayesh to voice grievances about his
working and living conditions. Gayesh’s only options are to work until the end of his contract or leave his employer
and work illegally. Gayesh says the risks of being caught working illegally and being deported are two high to do this.

Global Voices Questions:
1. Why does Gayesh feel that he has been misled about working in UAE?

2. Imagine you are in Gayesh'’s position; having to chose whether to stay in your current working situation or risk
deportation to change jobs. Individually, brainstorm the positive and negative factors to each decision and chose
what your action would be. After a few minutes, discuss your choice with your partner including the reasoning
behind your decision.
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4.2 Multimedia Connections

Migrants Rights International (MRI):
www.migrantwatch.org

For more information on efforts to protect migrants'’
rights, this is your site. MRl is a non-governmental
organisation that intends to unite migrants and migrant
rights groups, unions and faith-based groups from all
over the world. The site provides links to key documents
on the issue as well as a comprehensive list of related
links.

IOM Video Vault: “Reaping the Fruits of Migration and
Development”
http://www.iom.int/jahia/Jahia/media/video-vault/lang/en

Want a concrete example of how migrants can affect
development? Check out this video about a group
of Ghanaian migrants in Italy who have invested in

the development of their home country by forming a co-op. To find out more about Ghanacoop follow this link:

HYPERLINK “http://www.ghanacoop.it/” http://www.ghanacoop.it/

Migration Policy Institute (MPI):
www.migrationpolicy.org

For an extensive listing of publications regarding Diaspora, Brain Drain and International Migration, check out their

publications listing. All publications are relevant, interesting and accessible online!

Justicia for Migrant Workers (J4AMW)
http://www.justiciadmigrantworkers.org/

JAMW is a volunteer run political non-profit collective working to promote the rights of migrant farmworkers in

Canada.
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Guide to Designing a Youth Forum

*This guide is intended for use by teachers, community group leaders, or youth to design interactive and engaging youth
forums on migrant labour. The guide can also be used to design forums on other topics. To do so replace sections within the
topic specific steps (Step A, B, E, F, G, and I) with your own relevant information.*

A) Define the Purpose of the Forum:

Some potential purposes for your forum could be:

» Encourage, promote and facilitate youth participation in debate and discussion on International Migration and
Development,

» Provide a focus on Canadian and International Policy in a safe, open and facilitated environment,

» Improve understanding of global migration trends and their connection to young people at global, regional and national
levels,

» Stimulate new thinking on broader issues of global migration, and

» Raise awareness of the youth voice.

~

Narrowing Your Subject Area:

Migrant labour is a broad topic. It is important to narrow your vision depending on time constraints and your audience’s
background and knowledge level.

To start narrowing down your topic ask yourself some of the following questions:

» Will you discuss temporary, permanent, or circular migration?

» Will you focus on policy or provide a general introduction?

» Will you examine personal stories or more technical information?

C

~

Organising your Team:

Secure the support and assistance of organisation and/or school staff.

Identify students/youth to help with the planning. If you are a part of a youth group, you are already one step ahead!
Potential groups include:

» Leadership and global citizenship classes

» Student councils

» Student volunteer clubs

» Youth councils

» Church youth groups

Decide how broad your team will be. Will it include members from one school / organisation or members from a variety of
schools and groups?

Organise your first team planning meeting.

Remember the importance of timing (will the meeting occur after-school, at lunch hour, or on weekends?), location (formal
or laid-back), and food (good snacks bring great thoughts).

D) Deciding on Logistics:
Prioritise the where and when of the forum. These questions need to have secure answers before any other decisions are
made.

» Where? Location, location, location...

» Is the event targeting youth from one location (i.e.: school) or many?

» How formal do you want your location to be?

» Remember that youth need to have a place to
write as well as room to work in small groups.

» When? Timing is everything!

» Will your event occur after-school or on a
weekend?

Targeted forums can also be effective if they are

combined with a regularly scheduled class or a

group/committee meeting.

Remember that snacks can be served at the

beginning or middle of a forum, but a meal

should only be served at the end of a forum

— keep the attention of your participants
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E) What will the Forum Include?

F)

» Your forum can include a range of aspects, such as: keynote speakers, panels, presentations, and group activities.

» All outside speakers, panellists, or presenters should be given a thank you gift and card.

» Keynote speakers could include the following. Remember to brief him or her on your specific purpose and to provide a
copy of the day’s agenda.

» University or college professors knowledgeable about international migration, labour policy, international law, etc.,

» Representatives from labour unions,

» Staff from immigrant services agencies, and

» New migrants to Canada who can discuss their personal experiences.

» Panels present a unique opportunity for group discussion and the inclusion of different points of view. Key points to
remember include:

» Choose a range of complimentary speakers who will each be able to speak to a different aspect of the topic,

» Each speaker should summarise how they are related to the topic,

» Prepare some audience questions. These questions can be asked by “planted” audience members if there is a lack of
participation, and

» Facilitate the discussion, but let it evolve in its own manner. As a facilitator, your role is to keep the discussion ‘on track’
while allowing new and exciting ideas to emerge.

» Presentations are the ‘bread and butter’ of your forum

» If you choose to use PowerPoint slides remember to keep them relevant and relatively light on text.

» Choose a presenter who can keep the audience engaged.

» If necessary, separate presentations into an introductory section and a section related to policy.

» Group activities are an engaging and essential part of your forum. They provide an excellent opportunity for all participants
to share their ideas.

» Activities should include time for group work, presentation, and debriefing.

» Each group should have an experienced facilitator as well as a youth facilitator.

» During the debrief draw out how participants’ ideas expand on information presented by the speakers, panellists, and
presenters.

Example Group Activities:

» Web Connections Activity: Appendix 1
» Advertising Activity: Appendix 2

» Policy Tree Activity: Appendix 3

G) Resources to Facilitate Discussion:

See the VIDEA website (www.videa.ca/index.php?pageid=122) for articles, videos, and other resources on the topic of
migrant labour.

H) Volunteers:

Volunteers will be a key part of your event. Their roles can include:
» Set-up and take-down,

» Food preparation and serving,

» Greeting participants and guests,

» Presenting gifts,

» Providing MC duties,

» Facilitating group activities, and

» Note-taking and/or recording during the forum.

1) Intended Outcomes:

» Check back to your forum’s intended purpose.
» Has your event met its goals? l.e.: Have you...
» Facilitated youth participation in the topic?

» Improved understanding of migrant labour?
Raised the voice of youth in your community?

Now you are ready to host your own forum! Let us know about your forum and we will post it on our website in our events
calendar! Email us at info@videa.ca
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Activity: International Development Web of Connections Game

Materials Time
» One ball of yarn » 15-20min

The objective of this game is to show that international development is both broader and simpler than we might
initially assume. This game illustrates that everyone is connected through international development and that the
concept isn't as vague or as “far away” as it may seem.

Have students sit in a circle (or arrange their chairs in a circle). Ask students to start thinking of things that are issues
of global concern and/or worldwide problems (being slightly vague at this point is okay). The group can think of a few
examples together to start.

Begin the game by stating a global issue (education, housing, health, environment, etc.) and then briefly explain why
you think it is an issue of concern worldwide. Then toss the ball of yarn to a student. This student will then state
another issue, explain why it is an issue of global concern, and toss the ball of yarn again to another student while
holding on to their part of the string!! As this process continues a web forms.

If any issue seems too vague or is slightly confusing, pause the game and think as a group about why that point is an
issue of global concern. There are no real wrong answers; however, some suggestions need to be thought out more
then others.

When you feel as though enough points have been drawn out, ask students to stop tossing the yarn. At this
point discuss how we are all connected — there should be quite a web created! Also, discuss how international
development attempts to work through, and, ideally, to solve, issues of global concern. As the web illustrates,
international development is complex but very much part of all our lives.

Even if migration was already mentioned during the game, bring it up again. You can use this opportunity to
explain that migration is a very important issue of global concern because it both shapes and connects communities
worldwide. Whether the impact of migration is positive or negative it has a direct impact on the efficiency of
international development.
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Activity: Migration Poster

Materials Time

» Poster board » 45min-Thour
» Old magazines and newspapers

» Glue

» Markers

In this activity students will create a poster advertising the opportunities or challenges that migrant labour presents to
international development and the achievement of the Millennium Development Goals (MDGs).

Put students in groups of 3 or 4. Each group will take on the role of a fictional multilateral organisation (like the
United Nations, the International Labour Organisation (ILO), or the World Bank). Explain to students that their
organisation is launching a new public awareness campaign about the effects of international migration on the
MDGs.

Assign half of the groups the topic “migration = opportunities.” These groups will focus on the positive impacts of
migration. Then, assign the other half of the groups the topic “migration = challenges.” These groups will focus on
the more negative impacts of migration.

Ask students to create a vibrant poster that advertises their side of the issue. Students could make a collage of
pictures from old magazines, draw a series of scenes, or use any combination of charts, maps, graphs, photos, slogans
and text.

Have each group quickly present their poster to the class and then after all the groups have presented, follow up with
a class debrief discussion.
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Activity: The Policy Tree

Materials Time
» Sticky notes (4 colours) » 45min-Thour
» Pens

» Large tree outlines (approx 1.5 m tall)

Have students get into groups. Each group will have a facilitator who will encourage students to write down their
ideas and post them on the “tree”.

Each of the following questions represents a different part of the tree.

(The Roots): What are some of the main ways that globalisation is contributing to international migration between the
global South and the global North?

(The Trunk): What are some examples of policies that can increase the positive impacts of migration and decrease its
negative impacts?

(The Branches): What are some of the larger impacts (social, cultural, political, and economic) of international
migration?

(The Environment surrounding the tree): How is your personal, day-to-day life connected to and affected by
international migrant labour?

Each question will get a different color of sticky notes. Pass out four colours of sticky notes to each group. Ask the
groups to think about the first question and write down as many answers as they have on different sticky notes of
colour #1. Have the groups place these ideas (sticky notes) on the roots of their tree. Then have them brainstorm
about question #2 on colour #2 and post these ideas on the trunk of their tree. Follow this with Question #3 (colour
#3) on the branches of their tree. Lastly, question #4 (and colour #4) gets posted in the space surrounding their tree.

Explaining the tree metaphor

The processes of globalisation determine the shape, range, and scale of
international migration; therefore, globalisation represents the roots of the tree.
Policy (the trunk) provides the link between the influence of globalisation

and the economic, social, political, and cultural impacts of international migration (the branches). The strength of the
trunk affects the health of the branches (i.e. whether the impacts of migration are mostly positive or mostly negative).

How our personal lives are connected to and affected by migration is the

environment that surrounds the tree. Our lives are both affected by and carry out the processes of globalisation and
migration. In other words, we nourish the tree while the tree touches many parts or our personal life.

Open for large-group discussion and encourage debate of opinions about policy and its potential to influence migrant
labour.
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Migrant Labour Glossary

Brain drain: The emigration of a large number of a country’s highly skilled and educated population to other countries that offer
more economic and social opportunities.

Development: This long-term process begins with meeting the most basic human needs of people — food, clean water, good health,
shelter. It includes the chance to get an education and earn a living in a society where human rights are respected and where women,
as well as men, can participate fully in the life of their communities. At the same time, it also involves building an infrastructure that
provides essential services for all and an economy that encourages innovation and respect for the environment.

Diaspora: a self-identified ethnic group, with a specific place of origin, which has been globally dispersed through voluntary or forced
migration.

Globalisation: describes the increased movement of people, knowledge, ideas, goods, and money throughout the world.

Global North: This is a term used to refer to relatively wealthy, or high-income countries in which most people have a higher standard
of living, including a higher life expectancy, and access to health and education. This includes most countries in the European Union,
Oceania, Canada, US, Japan, Singapore, South Korea, Taiwan, and Israel.

Global South: This is a term used to refer to low- and middle-income countries in which most people have a lower standard of living
with access to fewer goods and services than most people in high-income countries. This includes nations of Africa, Central and Latin
America, and much of Asia.

Highly-skilled labour / workers: includes people with special knowledge or qualifications, such as a university education who can
compete for well-paid jobs. Doctors, lawyers, business executives, scientists and engineers are all examples of highly-skilled labour.

International aid: is money, food, or material goods given to other countries, to benefit the receiving country. Aid is given to help
countries reduce poverty, increase access to basic education and health services, and improve the standard of living.

International recruitment: is the process of finding qualified employees in another country and encouraging them to move to your
country. Typically, recruitment agencies are hired by companies or governments to find qualified employees. Workers are often offered
“re-settlement packages” that sometimes cover the costs of a flight, accommodation, and visa fees.

Migration: means moving to a new city or area. It can also include moving to a new part of the same country, perhaps from a rural
to an urban setting. International migration means moving to a new country. Some migration is permanent, some is temporary or
seasonal, and some is circular.

Circular migration: a continuing and long-term pattern of international mobility of people that usually involves migrants’
engagement in both home and adopted countries. This means moving to a country for work, returning to the home country, and
then again returning to the new country again etc.

Emigration: The process of leaving one country to take up permanent or semi permanent residence in another.
Immigration: The process of entering one country from another to take up permanent or semi permanent residence.

Permanent migration: is moving to a new location with the intent of staying there. This type of migration can include moving to get
a better job, to gain new rights and freedoms, or to avoid persecution. Permanent migrants often bring their families with them.

Temporary or seasonal migration: is moving somewhere for a shorter period of time and is usually related to work. People can
move between cities, regions, or countries.

Pull Factors: are the conditions that attract people to move to a region.

Push Factors: are the conditions that cause people to want to leave a region.

Receiving Countries: are those countries to which migrants move to.

Recruitment: see International recruitment.

Remittance: monies earned or acquired by migrants that are transmitted typically back to family members in their country of origin.
Sending Countries: are those countries from which a migrant moves away from.

Structural Adjustment Policies (SAPs): are economic policies which countries must follow in order to qualify for new World
Bank and International Monetary Fund (IMF) loans. Beginning in the late-1970s, SAPs have been implemented to encourage the
governments of so-called developing countries to ensure debt repayment. SAPs have resulted in harsh economic measures, which
have deepened poverty, resulting in deep cuts in programmes like education, health and social care.

Trafficking: occurs when a migrant is illegally recruited, coerced and/or forcibly moved within national or across national borders.
Traffickers are those who transport migrants and profit economically or otherwise from their relocation.
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Answer Key

This section provides you with answer ideas for the activities in each section. While most of the activities have an
answer key below, we haven't provided answers for activities which require the class to respond from their own
experiences. The answers that follow are certainly not the only valid answers, and we encourage you and your class to
be creative in your responses!

Chapter 1

1.1 Student Review Questions:

1. What are some positive economic impacts of the migration of Ghanaian workers?
A Remittances, also sharing knowledge, creating global partnerships.

2. What are some concerns about high migration out of Ghana?
A Brain drain, loss of highly-skilled professionals like doctors, teachers, and pharmacists. Depleted health and
education sectors.

3. Why is it important for young people to become educated about the challenges and opportunities
presented by the current trends in global migration?

A Students could become migrant workers themselves. Large portion of migrants are between the ages of 15-30.
Young people remain largely invisible in research, public debates and policy development. So we can work together
to increase the opportunities it presents and effectively manage the challenges it can create.

4. In groups of two or three, brainstorm three ways that international migration could have an impact on
the ability of a developing country to achieve the Millennium Development goals.

A Remittances can help to eradicate poverty, improve health, increase education. More people moving from South to
North could mean difficulties for countries in achieving the MDGs (less teachers and healthcare workers); There is
an increase in shared knowledge from culture to culture and an increase in global partnerships and policy.

1.1 Global Voices Questions:

1. Discuss the following with your group:
a) What factors do you think influenced Billy’s decision to move to Italy?
A Higher pay, possibility of being able to support his family better

b) Why was Billy unable to go back to Dakar to visit his family until 2003?
A Because he did not have his residence/work permit until then

2. How might illegal migration, like the trip Billy undertook, make migrants like Billy vulnerable?

A Living and working illegally in a country means that you do not have the same access to government services (such
as healthcare, workers’ benefits, education, etc.) that other legal citizens do. Working illegally also puts people at of
being deported and/or other such legal repercussions.

3. How has Billy’s journey affected his family? List two positive and two negative effects.

A Positive: able to put his children through school, earn a higher wage so that he can support his wife and family
financially. Negative: he has been away from his family for a long time — his daughter does not know him very
well; his wife is raising three children on her own.

page 60



APPENDIX “A"

Chapter 1

1.2 Student Review Questions:

1. List 3 examples outlined in the Student Issue Brief of how technology has affected migration.

A Cell phones make keeping in touch with family easier. The internet helps during every step of the migration
process including connecting with other migrants and keeping in touch with family. Improved access to local
and global media sources (including internet, radio, and television) has allowed people to be more aware of the
opportunities that exist outside their countries of origin.

With a partner, brainstorm 3 more examples of how you think technology could have an impact on
migration and migrant workers in specific.

A Advancements in transportation technology allow for faster and cheaper international travel; advancements in
security technology can make it faster and easier as well as slower and harder for migrants to cross international
boarders (depending on where you are from and where you going); Skype, Instant Messenger, Twitter, Facebook,
MySpace, and other online social networks make communication fast and free.

2. Read through the steps of the policy cycle again. Which steps (if any) do you as a member of the general
public participate in? Explain how.
A In a democratic society, members of the general public are able to participate in every step of the policy cycle.

1.2 Global Voices Questions:

1. Think about globalisation and migrant labour. List 3 examples of how globalisation has impacted
Pavaan’s life as a migrant worker in England.

A Fast reliable electronic money transfers; cheaper international flights; increase of cell phone availability to connect
with his family.

2. What benefits would the ability to send money quicker and more regularly bring to Pavaan and his

family?

AIn case of an emergency, money can get to his family faster and they can use it to address whatever immediate
needs/concerns may arise. It creates a sense of financial security for his family.

3. How do you think cheaper air travel and communications will affect the decisions of other potential
migrants who are considering moving abroad for work?

A Could make migration seem more appealing if a person knows that they can stay in touch with their family and visit
home easier.
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Chapter 2

2.1 Student Review Questions:

1. Review the push factors listed in the chart. Which (if any) of these push factors are present where you
live?

A Many of the push factors listed are present in Canada; answers can vary depending on demographics and can
include: limited desired employment opportunities, low salary, high crime rate, poverty, etc....

2. Review the Millennium Development Goals. If these goals were achieved, which (if any) push factors
would be reduced or eliminated?
A Household poverty, inadequate social services, high crime rates, limited access to healthcare, lack of safety.

3. List 3 ways that Structural Adjustment Programs have increased push factors in developing countries.
A Limit quality of and access to social programmes; increased privatisation, which has led to fees for healthcare, thus
limiting access to healthcare; they result in lower employment opportunities; low salaries;

2.1 Global Voices Questions:

1. What ‘push factors’ can you identify in Damian’s story, in other words, what is “pushing” Damian out of
Jamaica? List 3 examples.
A Low wages, limited job opportunities, high crime rates, limited access to healthcare /education.

2. What do you think might be the ‘pull factors’ for Damian, in other words, what is “pulling” Damian to
Canada? List 3 examples.
A Higher wages, improved access to healthcare and education, ability to obtain permanent residency.

3. In what ways do you think people like Damian affect development in Jamaica? Do they present
opportunities or challenges to development in Jamaica? List 2 opportunities and two challenges.

A Opportunities: remittances, increase quality of life ie — able to make repairs to his home; increased healthcare
through ability to purchase medications; ability to afford education for family. Challenges: moving away
permanently can result in brain drain, weaken family ties in home country; temporary migration can be hard on the
family unit.

Chapter 2

2.2 Student Review Questions:

1. List three reasons why countries in the global North are experiencing labour shortages.
A A record number of workers reaching retirement; declining birth rates; lack of labour mobility; an increase in the
number of jobs.

2. What is meant by “a more liberal approach to international labour migration”?

A An approach that would allow workers to move with greater freedom from South to North regions of the world
— an example of this could be through adjusting residence policies to allow migrants easier access to live and work
in other countries.
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2.2 Global Voices Questions:

1. Why did Aleks view moving to Scotland as an opportunity that she couldn’t pass up?
A She was just barely able to make ends meet in Poland, and by moving to Scotland she would receive a steady
income and be able to make enough money to support a family.

2. List one reason other than ageing population, that may contribute to a labour shortage in a country in
the global North.
A Declining birth rate; increase in the number of jobs.

Chapter 3

3.1 Student Review Questions:

1. Review the Millennium Development Goals. Which goals does brain drain have a direct impact on? List the
goals you have identified and explain how and why brain drain has a direct impact on each of these goals.

A Brain drain impacts each one of the MDGs. Without sufficient numbers of educators, healthcare workers,
engineers, technicians, IT personnel, scientists, etc. working and living in a country the MDGs could neither be
sustained nor achieved. For example, it will be difficult to achieve universal primary education if there are not
enough teachers; or, the reduction of child mortality, improving maternal health, and combating HIV.AIDS, malaria
and other diseases will all be impacted if there are not enough healthcare workers;

2. With a partner, think of one example of how brain drain can have a positive impact on each of the
following: the individual migrant, the community into which they migrate, the community that they
emigrated from.

A Individual migrant: acquire new skill set, increase knowledge base, earn more money, and experience new culture/
way of life; Community they immigrate to: acquisition of a trained professional and exposure to a new culture/way
of thinking; Community they emigrated from: influx of remittances, and if they return to the community (even if is
temporarily) the community gains access to a trained professional with an enhanced skill set / knowledge base.

3.1 Global Voices Questions:

1. What were the push and pull factors in Andre’s decision to migrate from the Barbados to Florida?
A Push: He wasn't being challenged or stimulated enough at his job; the company did not support him to pursue
higher education.

Pull: Higher salary; opportunity for upwards mobility; opportunity to make better use of his skills and knowledge;
financial support for his PhD.

2. Brainstorm how the government of Barbados could attract individuals like Andre back to the Barbados
to work.

A Offer higher salary rates; invest in national industry and infrastructure so that there is wider variety of job opp
ortunities; invest in environmental initiatives; offer competitive savings plans more benefits and bonuses.

3. In your opinion, how will the loss of highly-skilled environmental engineers like Andre affect Barbados?
A Some possibilities include: loss of skills and innovation in the environmental sector; environmental degradation;
increased use of unsustainable products and technologies.
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Chapter 3

3.2 Student Review Questions:

1. Review goals 4-6 of the Millennium Development Goals. List 6 ways (2 for each goal) that the emigration
of healthcare workers from the global South could delay the achievement of these goals. Review the
role that Developing Nation Structural Adjustment Programmes might be playing in this — what actions
could be taken at an international and national level to improve conditions for healthcare workers in
their home countries? Would this facilitate more healthcare workers remaining in their countries?

A MDG 4: fewer doctors to monitor and treat children; longer waits to see healthcare providers which could increase
the number of deaths (ie. Malaria); less supplies and equipment to give patients the treatment that they require

MDG 5: fewer healthcare workers means the doctors and nurses who stay are overworked and the quality of care
provided may be reduced; less clinics which means women must travel farther to see a healthcare provider — this
could be fatal if there are complications while giving birth, and there are no doctors or nurses close by.

MDG 6: fewer medical researchers to investigate cures; less healthcare professionals available to train new
healthcare workers; fewer pharmacists to distribute medication.

Actions to improve working conditions in home countries: policy could be developed to ensure a higher wage in
home country — this could be through fees paid by receiving countries; policies to encourage temporary migration
or reciprocal migration could ensure that healthcare workers return to their home countries.

2. If every country adopted the guiding principles of The Commonwealth Code of Practice for the
International Recruitment of Health Workers, what would the third principle, the mutuality of benefits,
look like in practice? How could countries ensure that the recruitment and migration of healthcare
workers benefited both sending and receiving countries? What would be the pros and cons of receiving
countries paying a “fee” to cover the (education) cost of newly trained recruits? How could this work in
practice?

A An increase in educated migrants will benefit both the receiving and sending countries as there will be more
educated workers. Countries could ensure that recruitment and migration of healthcare workers benefitted sending
countries by: having receiving countries pay a fee for receiving migrants; by encouraging temporary migration so
that healthcare workers returned to their home country.

Countries could ensure that recruitment and migration of healthcare workers benefitted receiving countries by:
having recruiters be open about the type of skills, expertise, number of recruits, grades being sought assuring
receiving countries receive the skilled workers they need.

Pros of paying a fee: sending country would be able to train more recruits; by paying a fee, the receiving country
becomes more accountable so that migrant workers are employed under the same conditions as domestic workers
in terms of working conditions, remuneration, and social security.

Cons of paying a fee: receiving country could be very strict about who is able to migrate; to avoid the fee, the
receiving country could try to recruit by hidden means, which could lead to less rights for workers.
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3.2 Global Voices Questions:

1. Why has Harriet decided to leave her job in Uganda and immigrate to Canada? Make a list of at least 4
reasons.

A She does not make enough money; she works very long hours; she is overworked and often does not have any
other staff on hand to help her; she often has to deal with many very sick patients alone; she is under a lot of
pressure and stress. Canada offers her the opportunity to make more money, work under better conditions, and she
sees a better future for raising children in Canada.

2. How will Harriet’s emigration affect the community where she worked?
A They will no longer have a trained nurse on staff at their community clinic. If they require medical assistance they
will have to travel to the nearest town, which is much farther away.

3. Re-read the last line of this case study. Brainstorm 2 different ways that Harriet’s country (i.e. the
government of Uganda) could help to “meet her needs”.

A The government could provide more trained staff and more medical supplies at her clinic to lesson the pressure on
her; increase her pay; eradicate or lessen public school fees so education and training is accessible to more people

Chapter 4

4.1 Student Review Questions:

1. What are some examples of policies that might help to better protect women migrants?

A UN policies: International Convention on the Protection of all Migrant Workers and their Families; Convention
against Transnational Organised Crime; Convention on the Elimination of all forms of Violence Against Women;
UN General Assembly Resolution on Violence Against Women Migrant Workers; policies that ensure migrants
who work as caregivers or domestic service providers are protected by the country’s labour standards laws and
regulations;

2. What kinds of things might migrant women do to create support systems in their new communities?

A Join local community organisations; become more engaged and involved in their new community by volunteer with
local organisations; join group or form their own groups to meet up and connect with other women migrants to
share knowledge and experience;

3. Why might it be difficult for some migrant women to return to their home countries? Work in small
groups to come up with some ideas.

A it is expensive to travel long distances and they may not be able to afford it; they may have moved with their whole
family leaving them nowhere to return to; they may have left to flee abuse and do not want to return to an abusive
situation;
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4.1 Global Voices Questions:

1. With a partner, discuss some of the challenges Nishtha faces in her new home. Are any of these
challenges specifically related to her gender?

A She has trouble balancing her role as a mother and work at the factory (gender related); she has to deal with a
depressed husband and a frustrated child (gender related); men harass her because she looks different (gender
related); she argues more with her husband due to her new way of dressing as she tries to integrate into a new
culture (gender related); she works long hours at the factory (possibly also gender related)

2. Do you think that some of Nishtha’s experiences as a working woman are similar to the experiences of
other Canadian working women? Explain how and why.

A Some possibilities include: There are many women in Canada, both immigrants and not, who face similar
experiences as working women. There are an unequal proportion of women working in low-paid jobs in Canada.
Many women must work long hours or work multiple jobs in order to make ends meet; many working women
struggle to balance their lives at home with work; many women are harassed by men because of how they appear
or dress.

Chapter 4

4.2 Student Review Questions:

1. List three reasons why some migrants face discrimination in the workplace? In what ways can we work
to ensure that migrant workers are not discriminated against?

A They are not informed about their rights; labour laws or codes do not include the protection of their rights; they are
taken advantage of by having to work longer hours and receive less pay; societal discrimination and racism; highly-
skilled workers have reported facing a “glass ceiling” at work where they may have the skills and the experience
required to do the job, but feel they are denied the chance to progress because they are “foreign.”

2. Other than governments, list the other stakeholders that can contribute to the formulation and
implementation of migration policy. List local organisations in your own community that work to
support migrants.

A Local authorities, labour organisations, the private sector, NGOs, educational institutions, migrant associations

3. One obvious way in with diaspora communities support development is through remittances. What are
three other ways in which diaspora communities aid development?

A Many migrants invest in businesses, corporations and/or non-profit groups in their home countries; they return
home with new skills and enhanced knowledge / experience; they can strengthen existing global partnerships and
solidarity through sharing ideas as well as social and cultural experiences.
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4.2 Global Voices Questions:

1. Why does Gayesh feel that he has been misled about working in UAE?

A He does not have adequate living conditions; he had to pay an unexpected (illegal) agent fee; was not aware of all
of the terms of the contract until after he started working; he is earning less than he expected and working longer
hours; did not know about the restrictions placed on his work visa;

2. Imagine you are in Gayesh'’s position; having to choose whether to stay in your current working
situation or risk deportation to change jobs. Individually, brainstorm the positive and negative factors to
each decision and chose what your action would be. After a few minutes, discuss your choice with your
partner including the reasoning behind your decision.

A Stay in situation:

Positive: he is earning money and is able to support his family;

Negative: he earns less; he works long hours; he cannot change jobs; as a temporary migrant worker, he does not
have the right to advocate for better working conditions, a better wage, or better living conditions.

Risk changing jobs:
Positive: he may find work that pays more with better working conditions; he will no longer have to pay the agent.
Negative: he could be deported; he could face a fine or other negative repercussions for working illegally.
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Migrant Labour Curriculum Connections

Prescribed Learning Outcomes (PLOs)

The following learning outcomes are based on the British Columbia Ministry of Education’s Integrated Resource
Packages ( IRPs). The IRPs contain standard-based learning outcomes and achievement indicators for each subject
area. For a complete list of learning outcomes, please visit www.bced.gov.bc.ca/irp/irp.htm.

Students Will Be Able To:
Social Studies 10

» Apply critical thinking skills, including: questioning; comparing; summarizing; drawing conclusions; defending a
position

Social Studies 11

Autonomy and International Involvement

» Assess Canada’s participation in world affairs with reference to human rights and the United Nations
Human Geography

» Compare Canada’s standard of living with those of developing countries, with reference to poverty and key
indicators of human development

Society and Identity

» Assess the development and impact of Canadian social policies and programs related to immigration, the
welfare state, and minority rights

Civic Studies 11

Civic Deliberation

» Analyze key provisions of the Canadian social safety net and their impact on Canadian society, including:
employment insurance; health insurance; CPP/OAP; social assistance; family allowance/child tax benefit; workers'’
compensation

» Evaluate the relative abilities of individuals, governments, and non-governmental organizations to effect civic
change in Canada and the world, with reference to considerations such as: power and influence; circumstances;
methods of decision making and action; public opinion

Informed Citizenship

» Compare human rights provisions in Canada and internationally with respect to: Canadian Charter of Rights and
Freedoms; BC Human Rights Code; UN Universal Declaration of Human Rights

» Describe organizations that govern relations among nations, including those dealing with: peace and security;
trade and economics; international justice; social and environmental issues

Civic Action
» Evaluate the citizen’s role in civic processes locally, provincially, nationally, and internationally
» Evaluate the ethics of selected civic decisions

» implement a plan for action on a selected local, provincial, national, or international civic issue
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Social Justice 12
Defining Social Justice

» Apply critical thinking skills to a range of social justice issues, situations, and topics analyze selected social justice
» Issues from an ethical perspective
» Analyse social justice issues related to globalism and globalization

Moving toward a Socially Just World

» Assess various methods and models of promoting social justice

» Apply systemic analysis to propose solutions to specific cases of social injustice implement an appropriate plan
for action on a selected local, provincial, national, or international social justice issue

English 11

» Display respect for the diverse languages and cultures of the communities represented in classroom, local,
provincial, national, and international literary and mass media works

English 12

» Make connections between their own values, beliefs, and cultures and those reflected in literature and mass
media

» Demonstrate a willingness to explore diverse perspectives to develop or modify viewpoints

» Apply a variety of strategies including formal decision-making techniques and consensus-building skills to solve
problems and achieve group goals

Communications 11-12
» Identify indicators of cultural diversity in print and non-print media, including electronic media
» Develop and defend a point of view using evidence from work they have read, heard, or viewed.

Work Experience 11 and 12

» Demonstrate a commitment to high-quality work when presenting ideas and information in a variety of school,
community, and work contexts

» Adjust presentations according to purpose, topic, and audience
» Communicate purposefully, confidently, and ethically in a variety of situations
» Demonstrate respect for the diversity of ideas, language, and culture in an inclusive community
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Populations on the Move: AnExploration of Labour Migration
Teacher Feedback Form

Optional Information

Name:

School/Organization:

Email address:

Phone: Fax:

1) How did you learn about this resource?

a) Through the VIDEA catalogue b) Through a workshop
¢) Through the VIDEA website d) Other (please specify)

2) Is the material appropriate for the grades specified?
O Yes O No
3) Are the lessons organized in a way that is easy to understand?
O Yes O No
4) Is the length of the lessons appropriate?
O Yes O No
5) Can this program be readily integrated into your already existing curriculum/program?
O Yes O No
6) Do you plan to teach these lessons in your classroom again?
O Yes O No

If “No”, why?

7) Was any particular lesson especially well received?

O Yes O No
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8) Did you find the information in the resource to be clear and well organised?
O Yes O No

If “No”, why?

9) Additional Comments:

Thank you for taking the time to provide valuable feedback!
Please return the completed feedback form by email to: info@videa.ca

Or by mail to:
Victoria International Development Education Association
407 A 620 View Street, Victoria, BC, V8W 1J6 Canada

page 71



ENDNOTES

10.

11.

12.

13.
14.

15.

16.

17.

18.

19.

Papantoniou, Antonios K, Doris Peschke and Torsten Moritz, “Globalisation and Migration — Some Reflections on
the Connection between Two Inter-related Global Phenomena,” April 2004, Council of Europe, http://www.coe.
int/t/e/north-south_centre/programmes/5_europe-africa_dialogue/c_hr_and_migration/globalisation %20and %20
migration.asplnternational

Organization for Migration, “Global Estimates and Trends,” http://www.iom.int/jahia/Jahia/about-migration/facts-
and-figures/global-estimates-and-trends (Accessed February 12, 2009), Available from: “http:/www.iom.int/
jahia/webdav/site/myjahiasite/shared/shared/mainsite/published_docs/studies_and_reports/WMR2008/Fp_WMRO08.
pdf” http://www.iom.int/jahia/webdav/site/myjahiasite/shared/shared/mainsite/published_docs/studies_and_
reports/WWMR2008/Fp_WMRO08.pdf

Stalker, Peter, “The Effects of Globalization,” Stalker’s Guide to International Migration, http://pstalker.com/
migration/mg_global_4.htm

Wickramasekara, Piyasiri, “Globalization, International Labour Migration and Rights of Migrant Workers.”
International Labour Organization, January 2007, http://training.itcilo.org/actrav/courses/2007/A3-51599_web/
material%20t0%20be% 20burnt/globalization% 20labour%20migration % 20protection.pdf

Anarfi, John and Stephen Kwankye, “Migration from and to Ghana: A Background Paper,” The Development
Research Centre on Migration, Globalisation and Poverty. December 2003, http://www.migrationdrc.org/
publications/working_papers/WP-C4.pdf

Anarfi & Kwankye, 19, 23.

Anarfi & Kwankye, 28.

“Policing the New Nepali Economy,” Nepal Monitor — The National Online Journal, http://www.nepalmonitor.
com/2006/10/policing_the_new_nepali_econom.html

Ensinger, Dustin, “The Obama Administration Will Not Renegotiate NAFTA,” April 21, 2009, http:// www.
economyincrisis.org/articles/show/2759.

Stalker, Peter, “Why People Migrate,” Stalker’s Guide to International Migration, http://pstalker.com/migration/
mg_why_1.htm

McMullin, Julie Ann, Martin Cooke and Rob Downie, “Labour Force Ageing and Skill Shortages in Canada and
Ontario,” Department of Sociology and Workforce Aging in the New Economy Project, University of Western
Ontario, http://74.125.45.132/search?q=cache:827WR_myfEwJ:www.cprn.com/documents/31511_en.pdf+Canad
a%27s+workforce+projected+to+shrink&cd=3&hl=en&ct=cInk&gl=ca

"Problems of aging, shrinking population,” The Economist Newspaper Ltd, Aug 27, 2007, http://www.seattlepi.
com/opinion/329221_population28.html

The World Bank, “Population Growth Rate,” http://www.worldbank.org/depweb/english/modules/social/pgr/
Foreign Affairs and International Trade Canada, “The New International Population Order,” http://Awww.
international.gc.ca/cip-pic/discussions/geopolitics-geopolitique/population_order-ordre_demographigue.aspx

The UK Border Agency, “Highly Skilled Workers,” http://www.ukba.homeoffice.gov.uk/workingintheuk/tier1/
general/

OAS Special Committee on Migration, “Brain Drain and Impact on Development,” http://scm.oas.org/pdfs/2009/
CP21497T.pdf

Deen, Thalif, “Development: Migrant Earnings to Be Counted as Foreign Aid?"” IPS News, http://ipsnews.net/news.
asp?idnews=40935

MacNeill, Rachel, “Out of Africa: Brain Drain and the Diaspora Solution,” Global Flux, Carleton University School
of Journalism and Communication, http://www.carleton.ca/jmc/globalflux/macneill.html

Mutume, Gumisai, “Reversing Africa’s ‘brain drain,” Africa Recovery, Vol.17, No. 2, http://www.un.org/ecosocdev/
geninfo/afrec/vol17n02/172brain.htm

page 72



ENDNOTES

20.

21.

22.

23.

24,

25.

26.
27.
28.
29.
30.
31.

32.

33.

34.

Tebeje, Ainalem, “Brain Drain and Capacity Building in Africa,” http://www.idrc.ca/en/ev-71249-201-1-DO_TOPIC.
htm|

"UK House of Commons & WHO Meeting of Female Parliamentarians,” March 13, 2007, http:/Avww.
thecommonwealth.org/document/161083/uk_house_of_commons___who_meeting_of_female_parlia.htm
“Physicians Per 1,000 People — By Country,” http:/www.nationmaster.com/graph/hea_phy_per_1000_peo-
physicians-per-1-000-people

Adepoju, Aderanti, “Migration in sub-Saharan Africa,” http://74.125.47.132/search?g=cache:m3Yhx6pvBLkJ:
www.nai.uu.se/publications/electronic_publ/978-91-7106-620-6.pdf+By+Aderanti+Adepoju+Human+Resources+
Development+Center,+Nigeria+Netherlands+inviting+policy&cd=5&hl=en&ct=cInk&gl=ca

Degazon-Johnson, Roli, “The Trade in the Highly Skilled — the Case of the Commonwealth Caribbean,”
http://74.125.45.132/search?g=cache:ox7-TefKZt0J):www.thecommonwealth.org/files/182462/FileName/ICPS-
SmallStatesPresentation-July2007.pdf+Between+2001+and+2003,+Jamaica,+with+a+population+of+fewer+than
+3+million,+lost+nearly+1,000+teachers+to+the+United+Kingdom&cd=1&hl=en&ct=cIlnk&gl=ca
"Commonwealth Code of Practice for the International Recruitment of Health Workers,” http:/Avww.
thecommonwealth.org/shared_asp_files/uploadedfiles/%7B7BDD970B-53AE-441D-81DB-1B64C37E992A%7D_C
ommonwealthCodeofPractice.pdf

"Out of Africa — A Migrant's Story,” New Internationalist, No. 379. http:/Avww.newint.org/issue379/facts.htm
"Out of Africa.”

UN Population Fund Annual Report, 2006, 9. http://www.unfpa.org/public/publications/pid/403

Olsen, 6.

YWCA Common Concern, Issue 136.

“Canada’s ethnocultural portrait: The changing mosaic,” http://www12.statcan.ca/english/census01/products/
analytic/companion/etoimm/canada.cfm#proportion_foreign_born_highest

Newland, K., Patrick, E. “Beyond Remittances: The Role of Diaspora in Poverty Reduction in their Countries of
Origin,” Migration Policy Institute, July 2004, http://www.migrationpolicy.org/pubs/Migration_Development.php
Melchionda, Ugo, “New opportunity for SME development by migrants and diaspora involvement ,” International
Organization for Migration, March 10, 2008, http://74.125.155.132/search?q=cache:Yj-hsp4adxo):www.uneca-
na.org/cie2008/documents/New %2520opportunity%2520for%2520SME %2520development%2520by%2520m
igrants%2520and.ppt+19+out+of+the+top+20+Indian+software+businesses+were+founded+or+are+managed+
by+professionals+from+the+Indian+diaspora&cd=1&hl=en&ct=cInk&gl=ca&client=firefox-a

Mutume, Gumisai, “Reversing Africa’s ‘brain drain,” Africa Recovery, Vol.17, No. 2, http://www.un.org/ecosocdev/
geninfo/afrec/vol17n02/172brain.htm

page 73



BIBLIOGRAPHY

Adepoju, Aderanti. “Migration in sub-Saharan Africa.” No 37. 2008. http://www.nai.uu.se/publications/download.
html/9789171066206.pdf?id=25266.

Africa Renewal. Volume 17, No. 2. The United Nations. http://www.un.org/ecosocdev/geninfo/afrec/.

Anarfi, John and Stephen Kwankye. “Migration from and to Ghana: A Background Paper.” The Development Research
Centre on Migration, Globalisation and Poverty. December 2003. http://www.migrationdrc.org/publications/working_papers/
WP-C4.pdf.

Bhattarai, Prakash. “Policing the New Nepali Economy.” Nepal Monitor: The National Online Journal. 7 October 2006.
http://www.nepalmonitor.com/2006/10/policing_the_new_nepali_econom.html.

Common Concern. Issue 136. YWCA. http://Awww.worldywca.org/layout/set/print/content/view/full/6703.

Ensinger, Dustin. “The Obama Administration Will Not Renegotiate NAFTA.” Economy In Crisis. 21 April 2009.
http://www.economyincrisis.org/articles/show/2759.

Foreign Affairs and International Trade Canada. http:/Awww.international.gc.ca.

International Development Research Centre. http://www.idrc.ca.

International Labour Organization. January 2007. http://Awww.ilo.org.

International Organization for Migration. http://www.iom.int.

McMullin, Julie Ann, Martin Cooke and Rob Downie. “Labour Force Ageing and Skill Shortages in Canada and Ontario.”
Department of Sociology and Workforce Aging in the New Economy Project, University of Western Ontario. http://www.
cprn.com/documents/31511_en.pdf.

Migrant Information Source. http://Awww.migrationinformation.org.

Migration Policy Institute. http:/www.migrationpolicy.org.

OAS Special Committee on Migration. “Brain Drain and Impact on Development.” 13 January 2009. http://scm.oas.org/
pdfs/2009/CP21497T.pdf.

Papantoniou, Antonios K, Doris Peschke and Torsten Moritz. “Globalisation and Migration — Some Reflections on the
Connection between Two Inter-related Global Phenomena.” April 2004, Council of Europe. http://www.coe.int/t/e/north-
south_centre/programmes/5_europe-africa_dialogue/c_hr_and_migration/globalisation%20and%20migration.asp.

Stalker, Peter. Stalker's Guide to International Migration. http:/pstalker.com/migration/index.php.

Statistics Canada. http://www12.statcan.ca.

The Commonwealth Secretariat. http://www.thecommonwealth.org.

The New Internationalist. http://www.newint.org.

The UK Border Agency. http://www.ukba.homeoffice.gov.uk.

The World Bank. http:/Awww.worldbank.org.
United Nations INSTRAW. http://www.un-instraw.org.

United Nations Millennium Development Goals. http:/Awww.un.org/millenniumgoals/.

United Nations Population Fund Annual Report. 2006. http://www.unfpa.org/public/publications/pid/403>.

page 74



